Dear Families,

We are excited to be working in our guided reading groups. We meet four
times a week, first thing in the morning. This is a great opportunity for the
children to work in a small group with the instruction focused on meeting the
individual reading needs of each group. This gives us a chance to see what
skills the children know and are using consistently in their reading. It will
also enable us to see what skills need to be worked on. The children are
grouped according to their academic and developmental levels. Some reading
skills we work on include:

o tracking print left to right and word by word
s applying letter/sound knowledge in context

» recoghnizing and reading sight words

e predicting and inferring

o retelling with sequencing and story elements

The goal of our guided reading instruction is for the children to become
confident, proficient readers who love o read! The groups are focused
around leveled books. The district goal for the end of the year for
Kindergarten is to be reading at level 4.

Currently, your child
is reading at level .
Attached you will find a description of each of the levels.

We hope this information is helpful to you. Let us know your thoughts.....

Sincerely,



Using a Leveled
Set of Books

If children could work on literacy tasks most of the time at a level of success, we would have solved

the biggest problem in learning to read and write.  Don HoLpaway

elow is a general description of the

important characteristics that de-

fine each level of our book list.

Not every book at a level will
have all the attributes listed here, but these
descriptions will help as you begin using
the books. As you examine and evaluate
books, closely observe children’s reading
behavior, and take running records, the
characteristics at each level will become
second nature.

Whether a text is easy or hard for a child
depends on more than the characteristics in-
herent to the text. The way the text is intro-
duced and the supportive interaction during
reading play important roles as well. The
teacher is constantly balancing the tension
between text level and the amount of sup-
port he will provide to readers. His knowl-
edge of individual children and the way they
approach texts is the most valuable tool;
hence, we provide examples of important
behaviors to notice and support for each
level. Qur list is not exhaustive; it is a gen-
eral heuristic for a teacher’s observations of
complex behavior.

Levels A and B (I £ Z» |

Examples _
Dad (Level A) (see Figure 10-1)

At the Zoo (Level B) (see Figure 10~
2)

Description

Level A and B books are very easy for young
children to begin to read. Many of these
books focus on a single idea or have a simple
story line. There is a direct correspondence
between the text and the pictures, and chil-
dren can easily relate the topics to their per-
sonal experience. The language, while not
exactly duplicating oral language, includes
naturally occurring syntactic structures.
Teachers can use books at these levels to in-
troduce children to word-by-word matching
and locating known words.

The format is consistent; print appears
at the same place on every page. Layout is
easy to follow, with print clearly separated
from pictures. Print is regular, clear, and easy
to see and there is a full range of punctua-
tion. There is ample space between words so
that children can point and read. Several
frequently encountered words are repeated
often throughout the text. Most books have
one to four lines of text (one or two sen-
tences) per page or illustration. Many one-
line caption books are included in level A,
while level B books usually have more
words, more lines of text, and a slightly
greater range of frequently used vocabulary.
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Dad is reading.
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FIGURE 10-1 Dad iLt‘:ve,! {

I like the giraffe and the giraffe likes me. I like the figer and the tiger likes me.

_ FIGURE10-2 At the Zoo
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Important behaviors to notice and support

§ Handling books—moving through the
text from front to back, turning pages.

§ Controlling left-to-right movement and
return sweep.

E Noticing and interpreting detail in
pictures.

i Using oral language in relation to the text.

§ Matching word by word (indicated by
precise pointing).

§ Paying close attention to print—noticing
some features of letters and words.

B Locating familiar and new words.

# Remembering and using language
patterns.

§ Using knowledge of language syntax as a
source of information.

¥ Using oral language in combination with
pointing—matching voice with words on
the page.

B Predicting what makes sense.

"B Self-monitoring—checking one’s reading

by using word-by-word matching, noticing
known words in text, or noticing
mismatches in meaning or language.

Level C

Examples
Trolley Ride
Wake Up, Dad (see Figure 10-3)

loudd 3

Description

Books at level C also have simple story lines
and topics that are familiar to children.
They tend to be longer than level B books
but still have only a few (two to five) lines
of text on a page. At this level more of the
story is carried by the text, but pictures are
still very important in supporting meaning
and there is a direct correspondence be-
tween text and pictures. Print appears on
both left and right pages but it is still clearly
separated from text. Oral language struc-
tures are used and often repeated, and
phrasing is often supported by print place-
ment. Frequently encountered words are
used more often, and there is a full range of
punctuation.

Patterns and repetition are used in some
books; others support prediction through
natural language and meaning. There is
more variation in language patterns, requir-
ing children to attend closely to print at
some points. Sentences are a little longer
but the syntax is simple and easy to con-
trol; there are more words than in level B
texts.

James said,
“Wake up, Dad.”

“l am asleep,” said Dad.

- FIGURE 10-3 Wake Up, Dad ( Lﬁ'v"ﬁll 3)
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