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Summary Data
2010 - 2011

Name of SchoolBucks County Montessori CS
Date of Local Chartering School Board/PDE Approval:

Initial Start [4 year] Initial Charter starting #000-01 School Year

5 Year Renewal Approved in 2004-05

2nd Renewal [5 Years] Approved for 2009-10 Schoedr
Length of Charter: Current Charter: 5 Years, Starting 2009-10
Opening Date: September 2000
Grade Level: Kindergarten through 6th Grade
Hours of Operation: 8:30AM to 3:15PM
Percentage of Certified Staff:94.1% Total Instructional Staff: 17

Student/Teacher Ratio:11:1 Student Waiting List: 100

Attendance Rate/PercentageAll Students 96.11



Summary Data Part Il

Enrollment: 183 Per Pupil Subsidy:

Pennsbury:  $11,180.93 Reg
Bensalem $10,474.53 REG
Bristol $11,847.28 REG
Morrisville  $12,380.72 REG
Neshaminy  $10,463.40 REG
Council Rock $9,294.70 REG

$25,941.15 SPED;
$24,864.82 SPED;
$30,279.29 SPED;
$31,872.04 SPED;
$26,464.58 SPED;
$27,329.71 SPED

Q°Q°Q°2°Q°Qo

Student Profile

American Indian/Alaskan Native: O

Asian/Pacific Islander: 36
Black (Non-Hispanic): 4
Hispanic: 8
White (Non-Hispanic): 131
Multicultural: 4

Percentage of Students from Low Income Families Hlible for a Free or Reduced
Lunch: 0.0%

Provide the Total Unduplicated Number of Students Rceiving Special Services
(Excluding Gifted) as of Previous December23

Instructional Days and Hours

Number of: K (AM) K (PM) K (F.Time) Elem. Middle. Sec.Total

Instructional DaysO 0 179 179 0 0 179
Instructional Hour® 0 1029.25 1029.26 0 1029.25



SECTION |. EXECUTIVE SUMMARY

Educational Community

Montessori philosophy is the foundation of Buckau@ty Montessori Charter School's
education principle. The Montessori pedagogy aeology is based on the philosophy
of Dr. Maria Montessori, a physician in Italy aetturn of the Twentieth Century who
believed that children learn best by doing. Jastanfucius professed, if you merely
‘Tell’ a learner, he will forget; and if you ‘Shovel learner, he may remember; but only
by ‘Involving’ a learner will true understanding behieved. To that end, Bucks County
Montessori Charter School focuses on addressimgstwnderstanding. This is achieved
through the use of Montessori kinesthetic matetlzs make real connections to
concepts. We incorporate cooperative learningrggttihat utilize a unified curriculum--
where teachers act as facilitators, leading thenéra toward independent discoveries. In
addition, students work within an uninterruptedestiling sequence that affords each the
ability to advance at his/her own particular paesarning persists through the active
pursuit of many integrated learning experiencegsyal, social, emotional, kinesthetic,
as well as cognitive. The learning environment mest at BCMCS facilitates such,
thereby empowering the students to become resgdensidnfident and caring global
citizens. The goal of the school is to enable estisl to become young adults possessing
strong, independent and analytical thinking skaswell as an enduring love and
passion for life-long learning. This concept is éiagized, reinforced and supported by a
highly trained, committed Montessori staff that mains high achievement levels on all
Pennsylvania and other standardized assessments.

BCMCS continues on its quest of becoming ‘a modehtdssori school’ and true
learning community, where learners explore, codperllaborate, negotiate and
understand within the Montessori ideology, withsthast school year being no exception.
The precedent 20010-11 school year was the eleweisttessful year of operation.

Our chartering District, Pennsbury, is sub-urbamiewnity located in the southeastern
corner of Pennsylvania, along the great bend obDglaware River. In 2010-11, an
average of 183 students attended BCMCS, rangiggaides K through 6th. The students
were mainly from our host district, Pennsbury, &l &s local surrounding districts:
Bristol, Bensalem, Centennial, Council Rock, Marilie and Neshaminy. All these
districts comprise communities of Lower Bucks Cquiricluding Falls Township,
Bristol Borough & Township, Langhorne Borough, LovwgeUpper Makefield,
Tullytown, and Yardley Borough. These communigesompass a broad range of
racial, cultural, ethnic and socio-economic housdhdr he region, itself, is a mix of
small towns and suburban locations, having a wadétesidential, commercial and light
industrial sectors as well.

BCMCS has maintained a maximum enrollment, witizatde waiting list, since

opening in 2000. In addition, BCMCS consistentlyetseAdequate Yearly Progress
(AYP) goals set by the Pennsylvania Departmentdafdation, as it has been a yearly
recipient of the “Achievement Recognition” [award®dthe Pennsylvania Department of



Education] for attaining AYP Standards since thegpam begin in 2004. Public
confidence is affirmed through these and othereagments, as enrollment projections
and early test data, both remain consistent wist paactices.

In 2010-11, enrollment figures by grade level remadifairly steady throughout the year,
with the May 2011 figures provided below:

Kindergarten | 25 | 25 Total Kindergarten Students
Lower El. 1 24
Lower El. 2 24
Lower El. 3 23
Lower EIl. 4 23 | 94 Total Lower Elementary Students
Upper El. 1 23
Upper El. 2 22
Upper El. 3 19 | 64 Total Upper Elementary Students | 183 Total Students

Each year BCMCS conducts a lottery to select newestts to the school, as there are
continually more applicants than open spaces.rderdo be considered for the
kindergarten class, a child must be 5 years ofggeeptember 30th. Children who are
between the ages of 7 and 9 by September 30tloastdered for our Lower Elementary
program. Those children between the ages of 10arxy September 30are
subsequently eligible for our Upper Elementary paog Upholding to our school’'s
philosophy, students are primarily selected fromwfait list at the lowest possible grade
level, so as to best formulate Montessori resp@m&ss. For the 2010-11 school year, 25
kindergarten students were selected for admissrbitch left an original kindergarten
wait list of 78--76 by year’s end, with a total schoriginal wait list of 126, 100 by
year's end.

Each member of BCMCS family, staff, parent, studant community endorses its

mission. The teachers, administrators, studentsnpgand the surrounding community
continue as integral parts of its structure.

Mission

Bucks County Montessori CS Mission Statement:

The Mission of the Bucks County Montessori ChaBenool is to make available, to
elementary age students within the Pennsbury Sdbistriict and surrounding districts,
an individualized educational experience consistetit Montessori principles. These
principles are based on the philosophy and metlogaed of Dr. Maria Montessori, who
believed that children learned best by doing. SIMBCS, this goal is accomplished
through active pursuit of many different, integcatearning experiences: physical, social
emotional and cognitive. The nurturing and streeddueducational environment we
provide facilitates intellectual, emotional andisbgrowth, thereby empowering our
students to become responsible, confident andgagtobal citizens. Our goal is to
enable children to become young adults possessimggsindependent and analytical
thinking skills, as well as an enduring love andgpan for learning.



We remain faithful to our mission by providing aadjty Montessori program for all who
attend BCMCS. Our program is centered on a coatinaf developmental stages clearly
observable in all our programs and activities.

Bucks County Technology Mission Statement:

The educational goal of Bucks County Montessorir@néschool is to provide our
students with an individualized educational expeeconsistent with Montessori
pedagogy and principles which support ‘learning*dying.’ In the technology sector,
computer equipment and related skill based prograbate to our core principles and
methodologies presenting various opportunitieoforstudents to participate in activities
in agreement to applied experiences in the clagsroo

The technology lessons and activities at BCMC Sefaiste pursuit of abundant integrated
learning experience. Our technology program'sraéptirpose is to empower students to
locate information that they can use for knowledgenprehension, application, and
analysis in order to synthesize and evaluate teaining and overall understanding.

To physically achieve this purpose, BCMCS supplesyides and makes available

apparatus such as computers, networks, securee@cority to the Internet, scanners,
digital cameras, and appropriate software appbaoati

Vision

Bucks County Montessori CS Vision Statement:

The vision of the founding coalition was that thecBs County Montessori Charter
School will be a model Montessori School, providanguperior learning environment for
its students through implementation of an indivicaesl Montessori curriculum. The
BCMCS community is committed to this vision. Thgol functions as a learning
community, where children are encouraged to reasmoperate, collaborate, negotiate
and understand. Our teachers, students, pareas] bf trustees and surrounding
community are collectively an integral part of g@hool's structure.

Bucks County Montessori CS TECHNOLOGY Vision Statenent:

BCMCS educators, administration, BOT, parents,attsland community recognize that
technology and improved learning are inseparable.90hool facility currently has a
computer lab where computer classes take placevhacke students have access to the
internet for research. There are also at leasttwaputers in each classroom connecting
to a robust infrastructure which enhances immedéstming needs.

We envision imaging devices such as a Smart Ba&D, projectors, digital video cams,
and scanners designed for students to use fotrdlirsy reports, projects and
assignments in all components of the curriculum.



It is our intent that the BCMCS web site remainsacurate resource for parents,
students, staff and community, becoming an infoional tool that shares our
Montessori values and informs the school commuofigll pertinent, relevant and
significant current administrative and classroofformation.

Administratively, the objective is to branch akelents of the school’s infrastructure into
a programmed system that includes progress regodpurchase order forms, student
and staff attendance records, alpha list direcptesacher lesson plans, calendars and
behavioral reports through a centralized processimg We continue to make great
strides in fulfilling our objectives

Shared Values:

Montessori education integrates the interactiomben a child and a learning
environment that is conducive to developing a isilmind-set that encourages the child
"...to come to a true understanding of himself wisld around him, and the limits of his
universe so as to achieve an integration of his o personality.” (Montessori, 1948)
This wide-ranging declaration involves numerous ponents that embrace our school’s
shared values, with the following listed principlegended to ensure the previous
statement’s idea into fruition.

1. Ultimate Goal: To Promote Life-Long Learning:

The intention of BCMCS goes beyond helping stuslebtain basic academic
skills. Our school believes that students shoutpliste educational abilities in
addition to attaining the aptitude to act indepertigethink analytically, resolve
conflicts peacefully, and recognize their respaitigitio others and to our world.
Each student is given an opportunity to expresngths that allows “...the child the
freedom to make use of his powers so that he hdishimself capable of future
success.” (Montessori, 1948)

2. Focus on a Student-Centered Curriculum:

Montessori education believes that each child imdividual, who learns and grows
at different rates and in different ways. Befittitlg Montessori Method, BCMCS
offers children the freedom to select, within adwstice plan, their own academic
‘works.” It relates to the belief that children tagy doing and requires components
of spontaneous investigation. Individualized “acateaims” are developed for each
child founded by observations of the child’s prexskill ability. Each child is

given prearranged lessons at his/her own develofatheappropriate level in all
subject areas while employing uninterrupted worley intended to allow the child
to complete tasks before moving on to the next. fudents learn that not everyone
succeeds in a universal fashion. The pace at whatlident completes a task is often
irrelevant because the class is a heterogeneousfri@arning styles and age groups.
Each child's individual needs are carefully caltedavith daily expectations
orchestrated by the teacher, as classroom demamdsljasted for children with



learning differences. Students feel free to gréwitaward the activities with which
they are most comfortable. Successive approximsitiom larger goal can easily be
built while encouraging a child to take the rislkes@ssary for success.

3. Utilization of a Specialized Montessori Trainedf8ta

Since students in a Montessori classroom are dgt@regaged in a unique
individualized Montessori curriculum, a specializedcher is required to make
certain that appropriate Montessori pedagogy anesponding ideology are being
followed. Our Montessori teachers are equippedatalle this unique responsibility,
as BCMCS requires its teachers to obtain speciboiéssori training from an
accredited AMS/MACTE training program. Montesseachers are trained to
observe, through individualized interpretation,qud strengths in students as a basis
for further achievements. BCMCS functions as aneg community with the entire
staff committed to high achievement fostering afeiidto have a love of learning.
BCMCS teachers, administrators, students, parantsthe community are all
integral parts of this structure.

4. Belief in Multi-Aged Class settings:

BCMCS arranges children in multi-age class groupithgit correspond with the
developmental plains of development (ages 6-9 ah#d, Yvith a standalone
Kindergarten). In this design, younger studentsstireulated by older role models,
who in turn blossom with the responsibilities addership-- students not only learn
with each other, but aldoom each other, as students are often willing to sugport
and assist one another.

5. ldea of a Prepared Learning Environment:

Montessori saw the prepared environment as a kesaithing the full potential in
children. With an abundance of opportunities awéddor students to pursue their
interests, the path to competence is a broad @esepanodating different approaches.
Our specifically designed Montessori classroomsidechildren with an inherent
feeling of ownership. Order is maintained with gwere’s cooperation. Individual
work spaces are often designated with the interthaheach individual is responsible
for its accessibility. BCMCS has carefully arrangadh classroom setting to
maintain supportive learning ‘opportunities,” agke#arning ‘environment’ is set up
to facilitate student discussion and stimulateatmirative understanding.

6. Realization that Montessori materials create aretstdnding of abstract
concepts:

Children learn best by doing, so BCMCS utilizesds&on Montessori learning
materials that are intended to encourage the tbwdrd reasonable reflection,
understanding and discovery. Materials are stirmgatnspiring and meant to ‘paint’



a concrete impression; each material is carefidsighed to appeal to the learner at a
certain level of development, as the greater dddasning comes from a child’s own
discovery with the materials themselves. Becauset®ssori materials are set up to
support the development of competence for studénsseasy for teachers to help
them learn from their mistakes, as the material® hauilt in ‘controls of error,’

further designed to lead the learners to apply tlegisoning power to their work.

7. Endorsement in Disciplining that Promotes Self-ijikce:

Each classroom is seen as community where chilaetaught to respect others'
needs. The development of a sense of ownershipespdnsibility for one's behavior
is the ultimate goal at BCMCS. Children learn tibe@ on their actions and foresee
likely consequences of their behavior through growgetings and classroom
discussions. Our Student Code of Conduct has ddtadmponents that enable the
children to develop independence toward problemirsgl From peer mediation to
teacher and parent arbitration techniques, itviggs the intent to enable the children
to develop mediation strategies on their own. Pedceation is intertwined through
the interactions between students, teachers, gam@hinistration and through the
use of the materials within the environment.

Importance of technology in the learninggass:

BCMCS recognized that computers and their technedogill be a vital part of each
student's future educational setting, so it iskmliref that technology and improved
learning are inseparable. Therefore, it is theuasive goal to provide our students
with a technological experience consistent with kdssori pedagogies and principles
which support ‘learning’ by ‘doing.’ In the techrogly sector, computer equipment
and related skill based programs relate to our pareiples, presenting various
opportunities for our students to participate itivdites in agreement to applied
experiences in the classroom. The technology lesaond activities at BCMCS foster
the pursuit of abundant integrated learning, makimgtechnology program's central
purpose that of empowering students to locate mébion which they can apply
toward knowledge, and comprehend that knowledgeannological manner--to then
properly apply the information so as to analyzeitiiermation in order to synthesize
and evaluate the learning and overall understanding



Academic Standards

Montessori education arose from detailed obsematad children at different stages of
their development. Its essence is to create amammient that allows children to
exercise, to their fullest, those strengths aner@dts most prominent at each particular
stage of life.

The Kindergarten and Elementary program at the B@iunty Montessori Charter
School (BCMCS) is based on developmental 'highijvidlualized' needs common to 5-
12 year old children. Our goal is to help eachcdtbi#come an independent, inquiring and
confident learner—and by supporting the developalasitaracteristics of the academic
level and unique personality of each child, we parns Dr. Maria Montessori's plea to
"follow the child."

In the Montessori elementary classrooms, the daildre given opportunities to learn to
set their 'own' goals, budget their ‘'own’' time, ap@raise their ‘'own’' results. They are
"self-starters" who work because of an interestemtusiasm rather than through
external incentives and/or sanctions.

It is worth noting that while the division of 'saiiing’ into separate 'subjects’ is a
convenient way to document the manner in which deecate, it is not the way
Montessori children experience it. As noted abaweemphasize the interconnectedness
of the many matters we study. To take perhapsithglast kind of example, a child's
arithmetic problems will often deal with real quess arising in his own study from the
history of geography, rather than some fairly gwnt problem drawn from a text.

To this end, BCMCS encompasses a wealth of sulyjatier which far exceeds any of
those noted isection 4.12 of 22 Pa. Code (relating to academtasdards). However,
documentation and verification of each subjectlmaulefined in Montessori aims as
follows:

(1) Reading, writing, grammar, speaking and listening

Reading, writing, grammar, speaking and listenikitisscontinue to flourish at BCMCS.
Through activities and concepts related to eadhede areas, work and interrelated
learning is interwoven and thrives through all sghg areas.

Readingbecomes the most important means to satisfy adests’ interests. Witnessing
older children reading and writing spontaneoudig, younger students in the classroom
are highly motivated to perfect those languagdsskihich require further work. With
carefully structured presentations and appealifigieup lessons, the teacher and child
work together to accomplish such goals. This bslsitbuilding in reading is achieved
individually or in small groups. In general, eadypguage work in Montessori is
something exciting, not merely a chore or an opputy for failure. The teacher
carefully selects a treasury of special booksHherdlassroom. The school combined
Junior Great Books/Making Meaning program serveth@$ormal group based



programs, where the children learn to have higbtp$ed readings and discussions.
Reading aloud to the children is a daily practice.

Writing develops in connection with exploration, reseaacty experimentation, as
children want to share what they have discoveXedrative, informational and
persuasive formal writing for all audiences arenaniily developed in the Upper
Elementary grades, with finished drafts that sapeibppropriate spelling and editing
skills. Informal andCreative writing allows all children to acquire alwable tool for
self-expression.

Grammar is made accessible to young children with theo&icblorful materials which
employ symbols familiar from earlier works. In etylogy, [word study (synonyms,
affixes, compound words, word families, etc.), gaml of sentence structure and of the
parts of speech], the children find many activitespply their vocabulary and their
creativity with language. At the same time, thegdime more conscious of its structure.
Discoveries in grammar, word study, and etymologturally give rise to topical,
individualized spelling lists. In addition, the dant's spelling drill and dictation is
assisted by their knowledge of the words' origmeanings, and functions.

Once acquiring both the mechanics of language amhse of its history, the students
then experience poetry, prose, drama, dialogueusisson, debate, and research, in true
speakingandlistening forums.

(2) Mathematics and Geometry

Maria Montessori described the "mathematical mamla universal human attribute. The
materials and methods of the Montessori classranfarce the child's tendency to
count, compare, compute, and measure. The childhddg Kindergarten, a progression
from concrete experiences to abstraction. The edacnaterials are appealing to
children, ingeniously designed for revealing prohes and concepts, and are made to be
experienced and manipulated. Through both phyaisdimental activity with this
material, each child acquires a profound basisrfathematics

During the elementary years, a sequence of ledsamgs the child naturally and
gradually to the point of understanding abstradthe@atical operations. The structure of
the decimal system, the operations of addition{raghon, multiplication, and division,
and other key concepts follow this same patterrceQhey have a firm understanding of
the concepts, children move toward memorizatioepkey track of their own progress
and work both in work groupings and individuallyy Bsing the Montessori math
materials, most children experience many conceathtionally taught much later,
including fractions, squared and cubed numbersaoid, as well as the exploration of
other base sets.

The Montessorgeometry materials offer children an open-ended field géleration.
These materials, and the lessons which accompany, fpermit children to discover
important principles and relationships. Studergsrienomenclature for the types and



parts of polygons, circles, angles, and lines. Keawledge is always applied to the
environment (e.g., finding right triangles in thedr, walls, and furniture) and often
extends to the creation of a piece of handwork el Wvith the principles of geometric
equivalence, children acquire knowledge which dsaa whole field of creative work,
preparing them for the study of area and volume.

(3)History

Thehistory of life, both before and after the arrival of hurkiend, is inextricably linked

to other subjects such as geology, geography, eholly. Thus it might be said that
history is the framework for all fields of studyMontessori. Even in mathematics and
language, we tell children stories of the greata@ligeries and inventions by which our
predecessors built the powerful tools of languagkraumbers. Children love stories of
the past, and in Montessori elementary we useest¢oi spark the children's interest in all
areas.

Natural history materials, such as the elaborait@éline of Life,” show children the
dramatic and colorful spectacle of life forms aheit development. Human history is
presented from a perspective of the basic humadgsnéeod, shelter, protection,
transport, spiritual expression, etc.) and theetgrof ways in which different peoples
have been able to meet them. This framework gultEsresearch and reveals both the
unique attributes of different cultures and thevarsality of all. The further study of U.S.
and Pa. history reveal many fascinating connectamkinterdependencies, not only
among various peoples, but between people anchtireging physical environment.

(4)Geography

We begin with theories on the origin of the Univeris which principles of physical
science are revealed, and then proceed to exaherferces which have acted over the
ages to shape the world we inhabit. Children explaicanism, the work of water, wind
and air, and the basic physical properties of maftee employ demonstrations, field
activities, and experiments the children learnegdgrm on their own. The relationships
of earth, sun, seasons, zones of climate, etcglaoestudied along with economic and
political geography.

A basic principles throughout the Montessori progia that, first and foremost, the "big
picture” is given, and then answers to the fundaatevhy's and how's are explored—
only afterword is work toward the more particularts discovered.

(5)Biology

Children are fascinated by plants and animals. ot unusual for our Kindergarten
children to have learned the names of many ofltveefrs, trees, birds, and mammals that
surround them in the world, as well as the partsosfers and the very beginnings of
biological classification.



In the elementary, the emphasis further relatésdainderstanding of plant and animal
behavior and physiology. The basic needs of plantsanimals (e.g. water, food,
defense, reproduction) provide the framework feestigating the unique varieties from
the point of view of adaptation, both in contempgrenvironments and throughout time.
Children's observation and discussion of differsrmald up stores of experience with
which they further their understanding of biologickassification.

(6)World Languages

All of our students were afforded the opportunityan indirect computerized foreign
language program application via tResetta Stoneeb-based system. With such,
learners have the ability to utilize its applicatiduring weekly 45 minute computer
sessions, with the guide of a specialized teaasewell as having the opportunity to
work on the program at home. The array of langugg®ns are numerous, with most
students enrolling in Spanish, Mandarin Chinesenémn and German.

(7)Music, Art, Computer Technology and Physical Education

Music is as much a part of the classroom envirortrasmictures on the wall. Most
settings have classical music playing in the bamligd, enabling the children to discover
the aspects that music brings.

The work with ear training with both the diatoniedachromatic scales begins in
Kindergarten. In the elementary we build upon thegeeriences, taking children into the
beginnings of reading and writing music. Formatmmsental lessons are also offered to
Upper Elementary students who wish to enroll.

Rather than merely art projects, we also teachnigaes and media for artistic
expression. Children use colored pencils, clayjtsacollage and other media to
illustrate their work.

Drama is a very noticeable part of our Montesslassroom. It is a special love of many
children this age, and serves a number of purpdéaking an original play or one taken
from aGreat Boolesson or skit about something they have recésdisned are ways in
which children truly connect learned concepts a# thwn. Older students perform a
large scale recital yearly that combines chargmteiormances, stage crew, concessions
workers, etc. so as to encompass the entire protdissater.

Children are physically active throughout the ddgnetheless, there is a need for the
aerobic activity and skill development that phykex@ucation provides. Our emphasis is
on skill-building, so as to develop consciousnass@ntrol of movement, enhance
personal confidence, and teach the techniques ands/of teamwork and cooperation.



Strengths and Challenges

Montessori education integrates the interactionmn a child and an environment that
is conducive to developing a resilient mind-set #raourages the child "...to come to an
understanding of himself and the limits of his emse and thus achieve an integration of
his personality.” (Montessori, 1948)

Listed below are components of BCMCS’s methods ofstruction that continue to
propel our school's program strengths, while encomgssing our quality learning
institution:

Opportunity for the Learner: Each student is given an opportunity to express
strengths in a prepared environment which is fubmportunities. The materials,
the furniture and the architecture are all desigogatovide maximum
opportunities to release their full potentidleave the child free to make use of
his powers and he will show himself capable of ssgtMontessori wrote
(1948). Montessori teachers look, through indivitheaobservations, for unique
strengths and/or weaknesses in students as aftwaRisther achievements.
Developing a sense of communityOur specifically designed Montessori
classrooms provide children with an inherent fegebhownership. Order is
maintained with everyone's cooperation. Each stiuglegs an active role in
keeping the classroom neat and presentable. Indil/idork spaces are often
designated with the intention that each individeaksponsible for its
accessibility. Not only is this fostered in thesseoom, but in our school
community as well, as the school’'s PTA offers ativéyg that brings the
community together in a social setting on a monbagis.

Development of succesOur students learn that not everyone succeeds in a
universal fashion. They notice that some of thegrg pick up new concepts with
ease, while others struggle and may need followesgons. In our Montessori
classrooms, the pace at which a student completeskand/or goal is often
irrelevant because the class is a heterogeneousfri@arning styles and age
groups. Children's individual needs are carefudlicelated in daily expectations
orchestrated by the teacher. Small, intimate coliaion and instruction with
one, two or slightly more students is commonlyédost by the teacher.
Throughout the day, students are encouraged tthaskpeers for assistance in
figuring out a problem, finding a solution, or neeglclarification. Classroom
demands can be adjusted for children with leardiffgrences without others
noticing; and students still meet the same objesti©ur students feel free to
gravitate toward the activities with which they anest comfortable. Successive
approximations to a larger goal can easily be lhile encouraging a child to
take the risks necessary for success. In teachimgdihow to write a paragraph,
for example, focus begins at the sentence levetevagention is paid to the



mechanics as well as to the content. Writing sex@gican begin at the most basic
level with a minimal number of words and can beeéased to include a more
complex structure over time. As soon as the studemionstrates competence at
the sentence level, the notion of building a paapgrcan be introduced. Failure
and humiliation are minimized in a classroom whahigdren learn through
teacher facilitation along with peer collaboration.

Learning from mistakes: Because our Montessori classrooms are set up to
support the development of competence for studénsseasy for teachers to help
them learn from their mistakes. Most lessons haweilain “control of error,”
brilliantly designed by Dr. Montessori to ". . alitthe child to apply his
independent reasoning power to his work." (Montes4848) Children who go

to Montessori schools learn, over time, that missaére not to be feared as
students are not criticized or ridiculed by othehen they do something wrong.
Mistakes may often go unnoticed by others, or mey&n be corrected quietly by
peers, in collaborative engagement. Montessorithavprepared environment as
a key to reaching the utmost potential in childMfith an abundance of
opportunities available for students to pursuertimerests, the path to
competence is broad, accommodating different agpexs

Disciplining in ways that promote self-discipline:Each classroom is seen as
community where children are taught to respectrstimeeds. Circle time affords
teachers the opportunity to discuss conflicts andehproblem-solving
techniques. The development of a sense of owneastupesponsibility for one's
behavior is the ultimate purpose. As each yearrgssgs, children learn to reflect
on their actions and foresee likely consequencésenf behavior through group
meetings and classroom discussions. Our Studerg Gfodonduchas detailed
components that enable the children to developpexdence toward problem
solving—from peer mediation to teacher and pardntration techniques, it is
always our intent to enable the children to devehmaliation strategies on their
own. Our approach is to lead children towards deltipline, as it is our intention
to avoid spending unnecessary time respondingeating to behavior
problems, but rather, to focus the attention owvgméon and prepare
independence in the children to handle circumstticamselves.

Creating an alliance between home and schodBecause students in a
Montessori classroom are actively engaged in d@iffeconducts, the teacher has
an opportunity to witness growth in several ar€dten, students are asked to
join in on a conference, which allows the pareatter team to demystify the
alliance and send a message of consistency tdutlergs. Armed with an
abundance of information about students, coupleld an empathic response, our
Montessori teachers are equipped to handle paremakrns in a proactive




manner. It is the positive, respectful relationdb@tween parents and the school
that sets the stage for success in developingleerésnind-set.

Much of our school’s strengths are directly tiedtsomethod of instruction. However,
due to the complexity of its pedagogical structarej the progressive nature of our
ideals, complexities related to staffing, studeansitioning and educating our
community continue to be areas to address. Ligtedhase issues of concern and the
approach that our school continues to make towaltdisns:

Finding qualified Montessori Credentialed TeachersFinding Montessori
trained teachers who also have valid PA TeachingfCates continues to be
difficult task. BCMCS remains steadfast in affoigliopportunities for our current
staff to be sponsored for either Montessori Traron course work to acquire
appropriate PA Certification / Montessori Creddstia

Transition for our students into local school disticts: Socially and
academically, our students transition quite wethi@ local districts once leaving
our elementary program. However, Montessori metloddisstruction differ in
delivery and distribution. Students, therefore, wéeve our program [through
promotion] at g grade [or at other varying levels], adjust diffeig than typical
transfer students. One of the main deviations acatithe level of instruction.
The vast majorities of our students typically warld learn at levels beyond
expected aims as those in the varying transitisetiings. Because of this, past
students from our school are placed in settingghvare not as academically
challenging, leading to boredom and intellectuahptacency. BCMCS continues
to work with our families and local school distaceducating them to look into
varying options offered [such as advanced placeshentas to ensure the most
efficient transition possible. This area contint@show improvement as we have
been able to collect more data and experiencethishprocess. During the 2010-
11 school year, an alliance was made with our tlisstict [Pennsbury] intended
to ensure that future 6th Grade students from clud transition with greater
ease into their perspective middle school envirantmiéNoted actions to achieve
such were: (1) representation at a meeting foGfade Graduating Class Parents,
(2) a ‘Special’ Orientation geared toward our préimgclass, and (3) a record
transfers modification, which was set into a greoplection as opposed to the
piecemeal system prepared in the past.

Universal meaning of Montessori pedagogyOne version or universal
interpretation of Montessori philosophy can beidiflt to find, as its ideology has
been, and remains to be, interpreted in a multiofdeays. We, as a school,
continue to offer workshops for our parents thatiatended to convey our
school’s elucidation of Montessori interpretatiantisat our entire school
community is in accord. We adhere to the standardion of Montessori as



accepted by the American Montessori Society (AM&)which we are a Full
Member School. In addition, AMS workshops offeréthe local and national
level is regularly attended by our staff so asutdhfer unify our school’s
interpretation and understanding of such.

SECTION Il - STRATEGIC IMPROVEMENT PLANNING

Strategic Planning Process

Bucks County Montessori Charter School [BCMCS] caurgs in its quest to pursue dual
accreditation through both the Middle States Corsimison Elementary Schools and the
American Montessori Society [AMS]. BCMCS made agxtions to both organizations
and was accepted into membership as a Candidatefoeditation initially in December
of 2005, and has continually kept candidacy statua yearly basis since.

Initially in the process, BCMCS began researchingrety of self-study options, settling
on a computer basédn-line School Assessmerfichooll mprovemenProcess, or
OSASIP. This program was developed by Foundations Incgraprofit organization
providing support services for charter schoolssHalf study tool matches very closely
to that of the standards developed by the MiddéeeStAccreditation Association.

Throughout the subsequent school years, seleatiothe OSASIP Building Blocks, or
standards, were assessed befitting our currenisstavith action plans being created and
timelines assigned. These were all standards wiriamarily addressed the educational
program. The self-study process involved teachperents, board members and ancillary
staff, who were divided into teams and assignezkettain ‘Building Blocks’ within the

self study. During the 2008-09 school year, howeaelecision was made to extend the
time line for pursuit of Accreditation while we pured charter renewal and planned
upgrades to our IT and Administrative Support Syste

Subsequently, in planning for the upcoming schealryBCMCS recognizes that a good
strategic plan should provide a clear explanatiomoav strategic goals are to be achieved
by an organization or program. Long-term gaais details of the specific strategies and
programmatic goalthat need to be pursued, with risks that are aedlgnd specific
strategies to overcome those risks, continue @dopted and developed. The strategic
planning process that maps a clear path betweessant condition and a vision for the
future is paramount. Therefore, BCMCS has decidea@\isit the Strategic Plan to

review accomplishments against documented objechases on the OSASIP study,
establishing a feedback lotipat can then influence future planning and denisnaking.



As a result, a number of Self Study models wilebalyzed during the summer of 2011,
with the chosen model followed for the Fall of 2@&11-12 school year.

This query below provides the suggested procesB@MCS in creating Strategic plans.
Initially, the plans will take shape through arenaictive process of facilitated group
discussions, research, drafting, and review. Thestipns incorporated into the template
will pertain (in one form or another) to broad s#gic concerns, though some are quite
specific. The broader strategic concerns are:

= Who are we as a school?

=  Where are we?

=  Where do we want to go (or not go) and why?
= How do we get there?

= How do we know when we get there?

The Strategic Plan template, then, will be brokewrl into the following sections:

= Executive Summary

= Strategic Planning Methodology
= Current Situation

= Target End-State

= Requirements

= Implementation Program

= Appendices

In completing this strategic planning process, BCOII have a consistent framework
for articulating its purpose, values, roles, ohbjexg, strengths, ansleaknesses. This

effort is intended to provide a roadmap to our feituhere the needs of the school and its
constituents [primarily the students] are bestegr¥or each section, a list of questions
will be provided so as to facilitate the plannirrggess and yield content for the plan
itself, through the answers and discussion whidhultimately follow.

A Strategic Planning Process Magas been developed for facilitating the planning
process. The purpose of this approach is to estahlconsistent framework for strategic
planning related matters across all mediums, vighfollowing timeline of events
intended to lead to the ultimate goal of Accrediateither dual AMS and Middle
States, or only AMS:

=  Summer 2011, Self Study Chosen

Fall 2011, Complete Self-Study

Spring 2012, AMS and possible Middle States SitVi

=  Summer 2012, AMS or dual Middle States/AMS Accraiildin



Strategic Planning Committee

Name Affiliation
Carpenter, Department Head
Lori

DeNofa, Fund Raising Chair
Debbie

Doran, Jason IT Admin.

Fogel, Jeff BOT member
Graber, Jen  PTA President
Heath, Tim Business Manager
Long, Brian  CAO/Principal

Lutz, Chris Testing Coordinator

Sissom, Shari Montessori Team Leader /
Department Head

Smith, Dori Administrative Assistant

Snyder, Ray Curriculum Chair / HR Committee
Chair

Stango, Tony Operations Manager / COO
Tenaglia, Al  BOT President
Walter, Sherry SPED Supervisor

Membership Category

Elementary School Teacher

Board Member

Administrator

Board Member

Parent

Business Representative
Administrator

Elementary School Teacher

Elementary School Teacher

Administrator

Board Member

Administrator
Board Member

Special Education
Representative

Appointed By

Teachers /
Principal

BOT

COO/CAO
BOT

PTA Board
BOT

BOT

CAO / Principal
CAO / Principal

COO/CAO/
BOT

BOT

BOT
BOT
CAO / Principal



GOALS, STRATEGIES & ACTIVITIES
Goal: PSSA Mathematic Scores

Strategy:Improving 3rd Grad®escription: In adhering to Montessori Testing data,
BCMCS will strive for 100% Proficiency or above siog for all 6th Grade Students,
and support appropriate ranking scoring for thediograde levels.

Math PSSA scores

Description: To improve consistency of instructional techniques

Activity: Improving PSSA Scores

Description:

Person Responsibldimeline for Implementation Resources

None Selected Start; 1/1/2008 -
Finish: Ongoing

Status: In Progress — Upcoming

Activity: Provide more opportunity for grade level planning

Description: Teacher preparation time to be scheduled in babtlatk block sections in
accordance with special area subject schedule

Person Responsibldimeline for Implementation Resources

None Selected Start: 1/1/2008 -
Finish: Ongoing

Status: In Progress — Upcoming

Goal: PSSA READING Scores

Description: At least 63% of all students will be proficientReading, as measured by
the annual state-wide PSSA assessments.

Strategy: Introducing higher level thinking skills into the lower elementary



Description: Promote more use of the Junior Great Books progmémthe lower grades

Activity: Workshop on Bloom's Taxonomy and its implicationsn the classroom

Description:

Person Responsibldimeline for Implementation Resources

None Selected Start: 1/1/2008 -
Finish: Ongoing
Status: Complete

Goal: READING

Description: At least 85% of all students will be proficientReading, as measured by
the annual state-wide PSSA assessments.

Strategy: Phonetic skill based reading improvements

Description: Reading coach to work individually with teachgrsmarily in Lower
Elementary grades, to better develop instructiskalls in the area of word study attack
and phonemic awareness

Activity: Improve phonemic awareness across all curriculumraas
Description:

Person Responsibldimeline for Implementation Resources

None Selected Start: 1/1/2008 -
Finish: Ongoing

Status: In Progress — Upcoming

Statement of Quality Assurance
Charter school has met AYP.

There are currently no supporting documents sealdotethis section.



SECTION Ill. QUALITY OF SCHOOL DESIGN

Rigorous Instructional Program

Montessorians believe and use instructional besttmes (ex. Differentiated Instruction,
Understanding by Design, etc.) whose ideals arerent in Montessori pedagogy. Large
group instruction, small group instruction, coopeealearning and independent study
are other teaching styles that are intrinsic to tddesori methods of instruction, and have
been for the last 100 years. The Bucks County Mimaie Charter School, therefore,
implements the pedagogical principles developeihsia Montessori as the essential
components of its Rigorous Instructional Programt €chool’s curriculum is attained
through the use of the Montessori kinesthetic nitewhich make actual connections to
concepts, in conjunction with appropriated ‘aimgaahed to each of these workable
materials. Teachers, in the Montessori environntent] to act more like a facilitator, as
their role is to guide, support, tutor, demonsteatd instruct their students via the use of
the materials, while following the ‘aims’ outlinéd the curriculum.

In two separate installments, BCMCS has alignedvthatessori curriculum ‘aims’ to
that of the set PA State Standards [attaching sutie Montessori Materials previously
mentioned], creating a combined curriculum thaa#gsboth ideologies, thus creating
our ownBCMCS Curriculum Standards Manu8BICMCS has worked diligently to infuse
and juxtapose Montessori aims with that of the R#&teSStandards. THRCMCS
Curriculum Standards Manuas designed in a fashion matching the PA Chapter 4
categorization related to subject [ex. ReadingtMgj Speaking and Listening] and
subcategory [ex. Learning to Read IndependentigimRhere, Montessori ‘aims’ were
listed in a ‘scope and sequential’ fashion, trutheset Montessori curriculum aims, in a
checklist fashion, with identified related PA St&tmandards attached those standards
which correlate to such. Detailed rationale expii@ma [BCMCS Curriculum Rationale
Pages] for both curriculum installments, as wekasple curriculum pages [BCMCS
Curriculum Standards Manual (sample)] are attacbeke Annual Report’s document
repository. As outlined in the ‘rationale explaoatpages,” the BCMCS Curriculum has
been aligned with the Pennsylvania Standards $o essure that, although Montessori
ideals remain the strength of character in our sihcurriculum, identifying and
addressing related state standards ensure theassused curricular design—
encompassing our school’s unique identity as bdttoatessori and PA public school.

The most pressing difficulty juxtaposing the PAt8tatandards with Montessori scope
and sequence ‘aims’ was that the Montessori cuaiguhich Maria

Montessori developed in ‘aim’ arrangements) wergioally created in age range
formats. For example, the Montessori ‘aim’ relatedhe understanding of tldgnamic
stamp gamenaterial ranged for learners aged from 5 to 7 &s¢eTo fit this ideal into a
PA Standard format, it was necessary to realigiMbetessori ‘aims' to match the grade
level format. The BCMCS curriculum ‘aims,’ theredpcan be thought as baseline
standards by which the school and state believedest should be able to comprehend,
understand and master such materials or lessositelssori ‘aims’ containing vital
linear and beginning stages not included in thesR#dards were also incorporated into



the BCMCS Curriculum.

Since BCMCS is a true Montessori environment, \aitey component that students
have the ability to move at their own rate and paosated an initial predicament for the
our school’s curriculum functionality. This is trée both advanced and basic level
children, as our program is completely individuatiZor each child. The standards
criterion, therefore, is useful in that it enaldéisdents to achieve particular

goals. However, it is also likely that studentd & working with materials and
concepts two (or more) grade levels above the hctues up to the teacher to support
each child with a program that meets that studéewsl of understanding.

As was listed in our Strategic Goal Planning frast Ischool year, the activity related to
the creation of a Montessori Monitoring Systeame to fruition during the 2010-11
school year. Its intent was to document [on schasled excel spreadsheet with sharing
capabilities] and track student progress of Momtedsssons, providing an analysis of
lesson introduction, difficulty and mastery. Thetgyn is meant to follow the student
throughout his/her tenure at BCMSC, making it aealdool for teachers to better know
what level of lessons their students have attaiagdavell as to assist with transitions into
differing classes. The system was effectively difidiently utilized during this school
year, with teachers tracking all students in grakes- 6 in the subject areas of Math,
Language, Geometry, Zoology, Botany, History and@saphy.

Rigorous Instructional Program - Attachments

O Rigorous Instructional Program - Professional Dgweent Approval Letter
1 Rigorous Instructional Program - Teacher Induct\pproval Letter

1 Original Curriculum Rationale

1 Original Curriculum Rationale

(1 Sample Curriculum Page: 3rd Grade 2.3

[1 Updated Curriculum Rationale

1 Updated Curriculum Rationale

English Language Learners

There were no English Language Learner needs fahét Bucks County Montessori
Charter School during the 2010-11 school year; veweBCMCS has developed a plan
to evaluate potential students' language profigiemzd provide services if needed.

The administrative and teaching staff has beerrmméal of the needed protocol and
appropriate documentation for services if a stusare to be identified by teacher
concern and/or other evaluation and/or IST prodessddition, a home survey is sent to
the entire school population, yearly, as relatddvee



A Home Language Survey for parents of incomingestisdprovides a means of
identifying potential students, with the followiggestions asked:

e What was the first language your child spoke?

e Does your child speak a language other than Englilso what is that
language?

e What language is spoken in your home?

If one of the three questions above is not answasdenglish, a language proficiency
assessment is administered which follows all stegelations and is performed by the
BCMCS SPED department. {Rosetta Stone} In the etreat a student was identified as
needing ELL, BCMCS would initiate a partnershipwihe Bucks County Intermediate
Unit to provide instructional services.

As there is no ELL population, an ELL report is applicable.

There are currently no supporting documents saldotethis section.

Graduation Requirements

BCMCS is an elementary school; therefore, gradnatguirements are not applicable.
As an elementary school, there is no graduationirepent for students exiting sixth
grade.

The decision to promote a student to the next goadevel is based on a satisfactory
level of progress in all academic and social ar@dss progress is assessed through
standardized test performance using both PSSA ama Nova results, performance on
the Albanesi assessments, Montessori classroom Ww@&BCMCS Progress Report,
Scope and Sequencing documentation, student pogfdiehavioral documentation,
attendance records, and teacher/parent observaliocases that involve retention,
where the teacher and parent feel that additiooak /¢ needed to master the curriculum
and/or social skills required, agreement by anth &ik parties involved are required. It
must be stated that student retention at BCMC@&mdiffrom that of the traditional

pattern. Since the Montessori curriculum is basedhastery of a level range rather than
by grade sort, a student may be retairleoligh remain in the same classroom, since
BCMCS implores multi-age settings. This form ofcilass retention is available to 1st,
2nd, 4th and 5th grade level students. If satiefgqrogress is made, the child may
move to the next designated level during the sulbsatgschool year. Because of the
multi-age classroom, and the Montessori philosogfhipdividualized instruction and
planning lessons for each child at their own leketiention is being used less and less.
Conversely it must be noted as well, a studentmiginte toward an advanced grade level
if agreement of such is validated, and in compkawth any/all state regulations.

Students with special needs who receive specialatitun services are promoted to the
next grade/level based on adequate yearly protpessd goals identified in and



with their IEPs. While their instructional levelaybe below their chronological grade
level, retention/promotion decisions are basedhdividual levels of academic progress
each year, meeting all state mandated guidelinatedeto retention.

Special Education

The Special Education staff at Bucks County MordgsSharter School is extremely
pro-active in identifying and supporting studentsovare at risk and/or require additional
services.

During the 2010-11 school year, BCMCS continueddbere to a full Inclusion Program
model, assigning three (3) lower elementary clasasand two (2) upper elementary
classrooms, which were established as Inclusidimgst As each of our BCMCS
classrooms support a Lead Montessori Teacher aAdsiatant Teacher, at least one of
these designated teachers in an Inclusionary dassare dual certified in PA
Elementary and Special Education.

The results from four years of implementation caudi to show that the Inclusion
Program Model is more academically effective, pgefenal and cost effective than pull-
out programs that we had instilled in the passtfthe children do not identify the
assigned Inclusion Teacher solely as one to insthitdren receiving services, but rather
to assist each student in the environment. Of eoglentified students are a priority for
the designated Inclusion teacher, who addressésaédloe IEP goals, fostered in a way
that does not place a stigma on the child as ildvioua pull-out programmed system. In
addition, the support the IEP children need islabé the entire day and not just for

a segment of time [in accordance to the NOREP]ttiet would have received in a pull-
out program.

We will continue this model for the lower and uppmentary classes for the 2011-12
school year. The Special Education Coordinatoragihtinue to service children who
are in non-inclusion Montessori classrooms in thpeeau elementary and lower
elementary settings in a 'pull-out' fashion whéigasions in the IEP warrant such, or as
the classroom environment is not conducive foraterituational settings, such as
speech requiring a noise free environment, comprtagrams that necessitate faint
sound recognition, etc.

Services will also be available in a pull-out pragrfor a very small number of children
who have more serious disabilities. Their levelnafusion will, in every attempt, be
above 80% in the general education setting. Speeciguage, Occupational Therapy
and Physical Therapy will continue to be contra¢tedugh the Intermediate Unit on an
‘as needed' basis. Any additional time in the gpp@tlucation staff's schedule is used to
address remediation for children needing tempasapport. Evaluative services for the
purpose of identifying children with disabilitieeegprovided by a private contractor.

In addition to the above, the Montessori Curriculisran excellent program for at-risk
children. Individualized instruction, hands-on npaative and learning at one's own



pace are all strategies used for all studentsaorddo our Montessori pedagogy--all of
which allows each student to be successful inelgelar education classes.

Special Education - Attachment

1 Special Education Policy and Procedures--abbiedia

Special Education Program Profile - Chart |

Teacher FTE Type of class or support Location # of Other Information
Students

Sherry Walter .50 Learning Support BCMCS 19 Inclusion and pull out support
Christine .50 Learning and Emotional BCMCS 3 Inclusion and pull out support
Mahan Support Teacher
Katie 1.00 Learning and Emotional BCMCS 5 Inclusion Classroom Teacher
McDevitt Support
Jean Duffner 1.00 Learning and Emotional BCMCS 2 Inclusion Classroom Teacher

Support
Michele 1.00 Learning and Emotional BCMCS 6 Inclusion Classroom Teacher
Freiling Support
Jordyn Fani  1.00 Learning and Emotional BCMCS 3 Inclusion Classroom Teacher
Devon 1.00 Learning and Emotional BCMCS 1 Inclusion Classroom Teacher
Hussong

Special Education Program Profile - Chart Il

Organization FTE Type of class or Location # of Other Information
support Students
Bucks County IU .2 Speech/PT/OT BCMCS 19 Services are provided as
22 a combined pull-out and
in-class support based on
child's needs
Barbara Nobel as Psychological / BCMCS 7 Evaluations and
and Associates needed Academic reevaluation services as
Evaluations; needed

Emotional Support



Special Education Program Profile - Chart lll

Title
Paraprofessional BCMCS .5

Location FTE

Special Education Program Profile - Chart IV

IU, Public Agency, Organization, or  Title/Service

Individual

BCIU 22 Speech Therapy
BCIU 22 Occupational Therapy
BCIU 22 Physical Therapy

Barbara Noble Psychological Services Psychological Evaluation and

Support

SECTION IV. ACCOUNTABILITY

Student Assessment - Primary

Test/Classification K 1 2 3 4 5

TerraNova Yes Yes Yes No No No
PSSA No No No Yes Yes Yes
Albanesi Montessori Assessments Yes Yes Yes Yes Yes Yes

Student Assessment - Secondary

Test/Classification6 7 8 9 10 11 12

PSSA Yes No No No No No No
Albanesi Yes No No No No No No

Student Assessment

|. Student Assessment Procedural Statement and Suprt:

Amount of Time Per
Week

7.5 hrs./week
3.75 hrs./week
1.0 hrs./week

As needed

BCMCS operates an extensive and didactic studexitiation and assessment procedure,
integrating (1) Baseline Measurements [i.e. Albamests, Dibbles Assessments, etc.],
(2) Standardized Scores [i.e. TerraNova & PSSA]@)dnternal Analysis [i.e., M.O.E.
(moving on exercises), etc.] processes. Throughtkinee-part structure, each student’s
academic placement first and foremost identifiesitidlividual student. Then the child’s
academic accountability is validated through addatize assessment, focusing on the
school’s initiatives to address and formulate indlial goals/accomplishments/needs [as
well as appropriate academic group based on gkaxds, classroom, etc.]. Progress and



growth is then maintained through continual analgsid advancements. Through this
initiative, BCMCS students continue to make margezress in nearly all measurable
features. The first two evaluation processes, &g itivolve attached supporting data, will
be further examined.

First (1), befitting the Montessori Philosophy tfatuses on the ‘individual’ child,
BCMCS evaluates each student's baseline resultgtasmined through a beginning of
the year Albanesi assessment. The Albanesi tegtogyam is yet another assessment
tool utilized by BCMCS. This testing system is gungerformance based, specialized on
specific content areas. Each test is broken imeetBubject areas; Language Arts,
Geometry and Mathematics. Within each of theseetahs a segmented and categorized
set of problems, questions, fill-ins, etc., tha aon-subjective in nature. All testable
material is non-ambiguous, in that answers aretifetypical segment would relate to
the division of whole numbers, or listing partsspeech, or percentages, etc. Each set is
hand scored and recorded, with the scores beiatetkto the parents at each of the four
marking periods. The tests are categorized inaeae@lfashion that enables the school to
use the scores as benchmarks, with the same tagtdsministered at the end-of-the-
year so as to serve as the model demonstratingrgtpdogress throughout the school
year. Not only can these scores help the teacketifg specific needs related to a
particular content area, but can assist in thisgss throughout the year. Similar
assessments are used in the beginning and the émelschool year, as well, to
demonstrate progress.

Through this baseline performance, teachers idethtd specific level of each student,
plotting each into the appropriated Montessori {8tand Sequence’ of study.
Subsequently, the teachers make a derived effadetaify students whose
‘standardized’ [from PSSA, TerraNova] score is wareleteristic of their performance in
the classroom or at a level that is not ‘proficigrr PA State guidelines. Support
documentation, progress reporting grades, teadisareation notes, classroom
assessments and/or portfolio works are used irtagosed measure to best formulate a
plan for the individual learner, befitting of theakner’s strengths, weaknesses, preferred
mode of instruction, apposite pace, etc. Eachhigaihen monitors the progress of these
identified students carefully, keeping communicatiath our school’s department leads,
SPED staff, parents and/or administration if neasss

This individualized approach has provided earlgda@sis of BCMCS students who

test at or below basic range levels, allowing usitmitor student learning and
development so as to closely monitor progress. Rhosrforum, individual students are
screened, closely observed, and tracked for p@sSIBED identification, which would
follow our school’s IST process as listed in theeBFsection of this report. Our school’'s
certified SPED administrator serves as the interamgdor these identified

students. Each identified child will entail anthustional Support Team (IST) Plan using
this set procedure:

1. The resource teacher observes the student indksrobm.



2. The resource teacher and classroom teacher confeview all available formal
and informal data.

3. A conference is held which includes the parentésgource teacher, classroom
teacher, and/or Principal or Vice Principal.

4. All available data and assessment information gathare studied and
evaluated. Strategies for intervention supporf@nahodifications are then
planned.

5. Additionally, through the use of a combination ailtiple assessment measures
(standardized tests, Albanesi tests, classroontpation and performance,
writing activities, teacher observation, etc.), shaff identifies those students who
consistent score below a proficient level in regdind math. Students who fall in
this range in two or more of these measures begyo through our
school's Instructional Support (IST) process.

The classroom teacher and resource teacher(s)randigsion teacher(s) are actively
involved in remediation and support. The resoteaeeher provides lessons, primarily
within the regular classroom setting, one or mones$ a week, depending on the degree
of remediation required. Close attention has béacegd on this individualized track in
grades K through 2, where it is our objective tenigfy possible 'at risk’ students during
these early years when proposed and detailed repstiategies and interventions prove
most productive. In our program, it is typical &iudents to remain with the same teacher
for three consecutive years. Recognizing the heea centralized school-wide system
for tracking individual pupil progress from yeantear, BCMCS began a longitudinal
study of achievement with the early data input ecarirom the initial testing year. An
internal record keeping system has been develapedable BCMCS to carefully
monitor individual pupil achievement and providéormation necessary for
accountability issues and school improvement.

Second (2), each student’s academic ability isieddid via the standardized assessments.
Individual teachers report their classroom scorgis thie administration noting

individual student and classroom strengths andsidedm this forum, strengths are
supported by the teachers and administration, thiignformation is utilized and shared
with the rest of staff during Staff Learning Dalsaddition, each teacher looks for
trends by select groups or levels, paying speti@hion to the concurrence of
subsequent years of data. Classrooms are thertedljos a proportioned emphasis

of needs, so as to improve overall student undeastg and performance. Weaknesses
are noted as well, and support is offered via neteeeds and/or instructive assistance.
Instructive assistance [i.e., peer coaching, tesaddr modeling, material purchases
and/or administrative monitoring] are utilized ma&s meant to improve classroom
performance. Finally, data that relates specifit @entifiable school-wide areas of
strengths, common standards data and need assé¢ssmeeareated and discussed during
Staff Learning Days. As the Montessori classroomscsis of multi-age levels, student
data is places into grade levels, as is consisteghttraditional forms and the NCLB



model that now exist. Data that relates to distraxhparison are placed into PowerPoint
presentations that chart our school’s results aselof our host and local districts.

Listed below is each grade level, with standardiasailts (when necessary) and
summaries. The grade levels will be further brokea two parts that related to the
respective standardized administered test.

A. TerraNova Test Score Tabulation: [data represenhg GME (Grade Mean

Equivalency)]

Kindergarten:Most recent tests administered in April, 2011, veitident age level at 0.6

Kindergarten Reading Language Math Average Total
SCORE

2010-11 1.3 N/A 1.4 1.35

2009-10 14 N/A 1.7 1.55

2008-09 1.3 1.6 1.4 1.4

2007-08 0.9 N/A 1.1 1.0

2006-07 1.3 1.6 1.3 1.4

2005-06 1.1 1.5 1.3 1.3

First Grade: Most recent testing administered in April, 201ithvgtudent age level at

1.6

ﬁ Read | Voc. | Reading Language Math Math Math Total

Grade Composite Computation | Composite | Score

iglo- 40 |34 (36 N/A 3.4 2.2 2.7 3.6

i809- 28 128 |28 N/A 2.7 2.3 2.5 2.7

(2)808- 26 |25 |26 2.8 3.0 2.2 2.5 2.9

(2)(8307- 26 |27 |27 N/A 2.5 2.2 2.3 2.5

(2)(7306- 26 |25 |26 2.8 3.0 2.2 2.5 2.9

(2)205- 19 (23|22 2.4 1.9 1.9 1.9 2.1

2004- 2.7 2.7 2.1 2.4

05

2003- 2.4 2.0 2.4 2.6

04

2002- 2.4 2.2 1.9 2.0

03

2001- 2.5 2.2 1.8 2.2

02




Second Grade: Most recent testing administered in April, 201ithvstudent age level at
2.6

2, Read | Vocab. Read Lang. Lang. Mech. Lang. | Math Math Math Spell | Total
Grade Comp. Comp. Compu. | Comp.

2010- | 40| 3.8 | 3.9 [N/A 4.0 N/A| 31| 27 29 [ 3.7 34
11

22%9- 33| 35| 34 [NA 2.6 N/A| 28| 25 26 [ 3.0 3.0

3808- 34 |34 |34 |36 3.0 33 |29 |31 3.0 3.7 | 3.2

3307- 48 |49 (4.8 |N/A 4.7 N/A | 3.4 | 3.2 3.3 39 |41

2%(;6- 34| 34 | 34 | 3.6 3.0 33 (29| 31 3.0 [3.7] 3.2

2%%5- 45| 41 | 44 | 4.2 3.3 3.7 33| 3.1 32 [ 34 38

2%(;4- 3.6 | 3.2 30 [ 29 3.5

2003- 3.6 | 3.5 3.0 3.5
04

2002- 46 | 3.6 3.2 3.7
03

2001- 42 | 4.0 3.0 3.7
02

Summary and Analysis of K — 29 Grade TerraNova Results:

The grade mean equivalent overall scores [listed@jrepresent an average
performance of students in each grade in/at thté smonth of school. For example,
students taking the test in March of their Firstdg year would be expected to be
achieving at a 1.6 grade level in each subject iareeder to be considered “on” or “at”
grade level.

Just as in past years, results of the TerraNovs vee first reviewed, analyzed and
evaluated by the staff per the Student Assessmene@ural Guidelines [by student, by
classroom, by school], with individual reports giie the parents at the end of the 2010-
11 school year. As these results indicate, K - @radle TerraNova scores displayed an
overall impressive improvement from the past sclyeal.

Kindergarten scores demonstrated a slight dectora the prior year; however, the
scores remained consistent within a ‘common’ stechdaviation. In First Grade, the
improvements were most dramatic, with each andyes@ntent area showing
improvement, as the overall score relates an altmas(2) full grade level development.
This group, when measured in K, calculated ondulLyrade level higher, which
constitutes a 100% improvement model. In the segpade, language related scores
were consistent with past year results, with sinolatcomes to that of thé'Grade, with
increased performances in each of the outlinedsaf@ssible reasons for the incline
were explored by the curriculum committee towaml éhd of the school year, and were



accredited to a stricter teacher accountabilityesys primarily peer and administrative
coaching and the utilization of the newly estald$lscope and Sequencing Forms
recently initiated.

B. 39 — 4". 5".6" Grade PSSA Data:

As an opening comment, since PSSA testing begaM@®@&has annually met the state
mandated AYP requirements. After the 2007-08 ariBZTD Assessments, the school
persisted in a more robust manner to implore mooatessori components, and scope
and sequencing of such, into the formed BCMCS Culwim. Driven from curriculum
and staff meetings, our school’s need to bettgnahe internal Montessori Scope and
Sequences of materials and lessons, from leveM&l bs well as class to class, became
apparent. The administration, board personnel @ach ieaders of the school felt that the
best manner in which to accomplish this would bmwolve acknowledged staff leaders
to identify particular areas of need, present sachtraining format, and then create a
monitoring form to be used to help guide and superthe identified sets of instruction
and materials, all of which took place during tled@-11 school year.

As will be observed in the following charts, PSS#®es will be listed igradelevel and
subjectcompartmentalized sections. In the first chagath section, NCLB baseline
standards will be stated and, when applicable bht@taeasures will accompany in the
top information section. The charts, themselveteceBCMCS scoring as tabulated by
percentage of Proficient/Advanced scoring, setgdate our host district school
[Pennsbury] as well as other local serving distriéts the test data charts will validate,
not only have basic NCLB and AYP requirements beeh but BCMCS PSSA testing
scores will be proven quite competitive in compami$o the host districts which we
serve. The chart information will display such camgon as each district score will be
desegregated and juxtaposed with our scores, imgpbur host district [Pennsbury] and
our surrounding serving districts; including Brist@wnship, Bensalem, Bristol
Borough, Centennial, Council Rock, Morrisville addshaminy. High and low scores
were the solitary score that corresponded to artlyefisted districts. For grade¥ ghru
6", subcategories of Reading and Math will be abddgethe data that reflects any/all
improved scores, or in need of improvement datectfd by the year-by-year
comparison academic performances. Each will bevat with summaries that relate
features of school-wide student achievement pkssyell as to indicate significant
improvement and/or continued strong student perémaees. In addition, for grade® 4
through &', year by year data will also be tallied so ashvs progression [or regression]
in a longitudinal sense.



3rd Grade PSSA [2009-10]

* Scorexare29.] Percentuge points sbowe NCLA
M bexdine berchrmark
Readin . Curriculer Notex : Further refinement of the implarmentation
FSSJ{I Reading and irtegration of the Mortessori lamgue ge arts, Making
Cowparizon to Local Meaning and Great books programs, along with integrated
Distract writing skills creates deeper understarding of texts. Az a
1 byproduct, this allows the stodents totackle test taking
sitiatiors with confiden;e.
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~With the NCLB Reading AYP target set at 63%, BCM&829.3% percentage points above the baselirextibg.
To date, our school continues to meet its inteyealrly objective goals [i.e. those correspondin@tm long range
planning] in order to reach 100% Proficiency by 201

rd r Math: + Sooressrelispercpniage points above NCLE baseline
PSSA Math Benchmark
Gomparrsons o Local - Curriculsr Notes: Further refinement of the implementation of
District tha Montessor math carriculum across the Lower Elsmentary
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~With the NCLB proficiency Math AYP target set@#h BCMCS was 32.5% percentage points above thalibas
objective. To date, our school continues to meahternal yearly objective goals [i.e. those ca@pending to our long

range planning] in order to reach 100% Proficienizy 2014



3" Grade Math and Language Comparative Assessment:

Subsequent to meetings that had taken place betawen elementary representatives,
identified math needs were noted for tffeGrade curricula. Workshops commenced
during the summer of 2009, to not only list andntrearied sets of materials, but also to
corroborate, design and recognize material neepsresl to fully implement a unified
and cohesive BCMCS Montessori Curriculum in alksks and levels. As the 2009-10
Math scores indicate a similar pattern, we, as at®ksori school that incorporates
manipulatives within the curriculum, have comehe tecognition that lower Math
scores (% and 4") will be commonplace due to the fact the our stitsléypically persist
in requiring material (Math manipulatives) to perfotheir math problems--with the
inability to use such materials for the PSSA tegtthis discrepancy is validated.
BCMCS remains steadfast in the fact that we witladjust our most fundamental
Montessori ideology, that being to first have thedents understand concepts and
formulas with the use of materials, to then trandiat understanding to the abstract
ideals. This concept does not have an impact, &jlpidn the Reading areas, as material
usage is not paramount, at this grade level, witth sequired PSSA testing components.

3" Grade Longitudinal Evaluation:

As this is the first year of PSSA testind’[@rade], there is no longitudinal study for
such. Students do take TerraNova standardizeanesBCMCS does relate such data.
For the 2009-10 PSSA tests, scores were consistdnexpectations from the
TerraNova scores [Reading 3.4 & Math 2.6] when ¢h@ip was assessed in tHé 2
Grade.

The pre-released data in tH& Grade for the most recent SY 2010-11 marked a
substantial decline in scores from subsequent yEast and foremost, this was an
identified group that struggled, in general, avjanes TerraNova and Albanesi data
showed, documented and supported such. Data reMviadepattern for this group since
their Kindergarten year. As such, and since foltayinternal information gathered in our
school’s Student Assessment Procedural Guidelorethis identified group, the school
identified students in need of extra work in the&8ag and Math sorts, and has begun to
make those individual accommodations. To perforohsit was first determined that a
multifaceted reading program, which encompasseiohghl, small and large group
learning settings, be created within the schooésading curriculum for many of these
identified students. The specifics of the prograasitally will relate to the identified
enhancement needs in Learning to Read Independeetigloping purposes for reading,
increasing word recognition skills, vocabulary aednprehension) and Reading
Critically in all Content Areas (reading to relaktetails, recount inferences,
differentiating fact from opinion).



4th Grade PSSA

=Scores are 18 Percentage Points Above NCLB
baseline benchmark
PS54 Reading
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~With the NCLB Reading AYP target set at 63%, BCM&$18% percentage points above the baseline thigedo
date, our school continues to meet its internarlyeabjective goals [i.e. those corresponding teo [mng range
planning] in order to reach 100% Proficiency by 201
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~With the NCLB proficiency Math AYP target set@¥5 BCMCS was 12.8% percentage points above theibas
objective. To date, our school continues to meahternal yearly objective goals [i.e. those capending to our long
range planning] in order to reach 100% Proficierzy 2014.

4™ Grade Reading and Math Comparative Evaluation:

After the decline in Reading scores from previoearly assessments, the Curriculum
Committee, which consists of staff, board, parewt administrative personal, identified



that the decline was due to major needs in Anafykiterature, and minor needs in
Critical Reading. The major needs in Analyzing tatere related to the inability to
recount literary elements and devices in poetrgndr, and within fictitious stories
connected to details, inferences, comparisons efisaw differentiating fact from opinion
and evaluating written work. Since then, markedrompments have been quantifiable.

It was proposed that all of the Upper Elementandgs utilize a system that
encompassed more of an emphasis on the criticaaalgtical components of literature,
something the past dominating Making Meangnggram was not able to accurately
address. The intent was to create students whoeficent in the Analytical [analyze,
appraise, calculate, categorize, compare, contrasitjze, differentiate, discriminate,
distinguish, examine, experiment, question, t&ththetic [arrange, assemble, collect,
compose, construct, create, design, develop, f@@®umanage, organize, plan, prepare,
propose, set up, write], and Evaluative [apprasge, assess, attach, choose compare,
defend estimate, judge, predict, rate, core, sedegiport, value, evaluate) aspects of true
Literature.

As discussed earlier in th& &rade synopsis, early Math PSSA scores haveitasity
struggled, as our students still utilize materadshe basis for their math studies. This
particular 2009-10 testing group consists of a nema students who continue to rely on
such materials which are not allowed to be usethi®ipurpose of PSSA or other
standardized tests.

4" Grade Math Score yearly progression Assessment:

Reading and Math
Year to Year progression

a0
m -
m i i
&0 —Reading
50 B Math
40 — Linear (Reading)
0 — Linear (Math)
20
10
0

3rd in 2008 4th in 2010

Subsequently, a similar initiative was developexuifithe 2009-10 Math scores to that of
the 4" Grade Reading Initiative in the preceding schaalry Special workshops and
meetings transpired between administrative perdptesn leaders and Upper
Elementary Teachers, with the focus to first, ac¢wationale for the decline, and then



set procedures to make improvements. Determinateresaled staff/teacher
discrepancies in the order, set and administratf@thool approved curricular lessons
and works—staff adjustments were subsequently ritnesthe.

5th Grade PSSA:

*Scores are 1.6 Percentage Points Above the NCLB
baseline benchmark
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~With the NCLB proficien
objective. To date, our sc

cy Math AYP target set@¥65 BCMCS was 11.6% percentage points above tredibas
hool continues to medhternal yearly objective goals [i.e. those ca@pending to our long

range planning] in order to reach 100% Proficierzy 2014.



5" Grade Reading Score Comparative Evaluation:

The proposed and adopted program, which was setloree year full integration
schedule, settled on the utilization of the Greavi& series, which is touted to boast, at
its core, a course outline that incorporates thdsetifiable areas specifically related to
our needs. The goal was to allow students to destsi for clarity, coherence, and support
from the text, involving themselves in a ‘shareduimy’ which discusses, establishes,
and develops individual perspectives. These werédintified factors which were in
direct relation to the Analytical, Synthetic andaihative components for which our
needs were identified. Preliminary results showrtiwe curricular initiatives have led to
an early success, with an 11.6% increase in thiécienat or above category in its first
year. Currently, the'5Grade Reading scores are 7.6% points greaterttieaCLB
target scores.

This particular year's PSSA Math data was atym€alast year's scoring, which resulted
in a number of accommodations that addressed dijdeaff, and programs. Once the
2010-11 PSSA data is completed, we will initiatestiter these accommodations were
successful.

5" Grade Math Score Yearly Progression Evaluation:

Reading and Math—
Year to Year Progression

O Rexdng

B Math
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PSSA testing has shown inconsistent statisticpalséthree years; however, nothing that
goes against standard deviations due to populatidts and the like. Overall, the Math
scores display consistent student performances, i@ committee has attributed, is the
direct result to the well-formed and highly comprebkive Montessori math curriculum
for which we instill. Our students learn mathematiy doing, with hands-on



manipulatives and materials. This enables matletodmceptualized rather than
memorized, which creates true understanding. Faswdlated to math are discovered,
as opposed to being memorized by rote, allowingthdents to perceive math as truly
didactic in manner as well as approach. In readiogiever, there was a sharp decline in
the scoring from the 09-10 to 10-11 year, which deiermined to relate to attrition and
other factors that relate to this population, sasthe high proportion of children with
learning challenges and/or IEPs. Despite thisjrtipementation and integration of the
Montessori language arts, Making Meaning and Gryeaks programs, along with
integrated writing skills, were further initiatedl the hope to create deeper understanding
of texts.

6th Grade PSSA:

= Scores are 32.5 Percentage Points Above the NCLB
GihYear Reading  baseline benchmark
PSSA Reading
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~With the NCLB proficiency Reading AYP target $&68, BCMCS was 32.5% percentage points abovbabeline
objective. To date, our school continues to meahternal yearly objective goals [i.e. those capending to our long
range planning] in order to reach 100% Proficierzy 2014.



+Scores are 30.5 Percentage Points Above the NCLB
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~With the NCLB proficiency Math AYP target set@#h BCMCS was 39.5% percentage points above thalibas
objective. To date, our school continues to medhternal yearly objective goals [i.e. those capending to our long
range planning] in order to reach 100% Proficierzy 2014.

6" Grade Anecdotal Assessment:

Obvious strengths are noted in all 6th year scdress. concluding 6th year data, in
particular, constitutes a phenomenon that is uniqueir school, in that our PSSA scores
actually increase from one grade level to the nBExése results have followed a

pattern throughout our school's history, as prefitiadvanced student scores have
consistently displayed increases as students passgrade to grade, which is unlike any
other PA state school pattern.

Through analyzing this phenomenon over the passy&CMCS has developed its own
theory for this trend—in that BCMCS promotes itsedfa constructivist learning
environment where students learn (1) through aret@wnderstanding, and (2) at their
own individual/unique pace. As such, many lowerdgrassessed students [i.e. 3rd
Grade] at BCMCS continue to utilize materials arghipulatives as they continue to
formulate concepts of understanding in a didaetshion, different from the 'abstract'
manner in which the PSSA tests are set and thahwh most other traditional
education models follow. Moreover, some materiaspntations are not sequenced in a
fashion related to the state benchmarks. For ex@rtip Montessori curriculum
introduces the operation of multiplication aftedanbn, since the two share similar
patterns. Since state benchmarks differ, our yousigelent population is more prone
to focus on concepts at varying intervals. Botthefe rationales [in addition to others
noted throughout this report] represent concepigciwwe believe, account for

the differing weakened scores in the lower gratlesiever, we also feel that these
‘constructionist’ approaches constitute the rateofaa the higher level scores in the
upper grades. Through true understanding in a ets€ashion, and pacing that builds



through individualized learning patterns, we bedi@ur students are able to make better
connections and understandings in later grades.

6" Grade year to year Progression analysis:

Reading and Math—
Year to Year Progression
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Huge gains were noted from the 09-10 to the 10ehbd year, as this is typically the
year that our students perform best. The integrsttedtessori curriculum creates a
deeper level of understanding in all subject atkasleads to higher achievement as the
children’s skills and world view as lifelong learadegins to coalesce in th8 gear. A
byproduct of this is our consistently high scoragte PSSA B grade test.

Other PSSA Data to Note:

. 4th Year Science and Technology scores a 95% pnfy rate, making it the top
ranking in comparison to local districts

. 5th Year Writing Proficient Scores outrank all Ibsarving districts, with the
overall score % highest among local serving districts



Student Assessment - Attachments

[0 TerraNova Results for SY 2009-10
[0 PSSA 2008-09 Power Point Presentation

Teacher Evaluation

“The learner and the learned need to focus, finstl doremost, on the process of
understanding as opposed to the product of whahderstood -- for if the process is
fully developed the latter will naturally follow:M. Montessori

It is always BCMCS'’s attempt to go with the eduaaéil best practices, and it is the
intent of the Teacher Evaluation Processes, camgistf Formal and Informal Methods
[both announced and unannounced], to be a proguatid useful progression and course
of development for helping teachers become moext¥e in their teaching and
profession.

Thelnformal Evaluation Processis a constant and ongoing practice, being docurdente
and noted on an occurring basis. Informal evaluadioservations will be added to
appropriate BCMCS evaluation forms in accordandegtance, observances and
occurrences in performance, comprising a portiothefsummative evaluation(s) at the
end of each school year.

The Formal Evaluation Processs completed in accordance to the following manner:

Formal Evaluation Process

There are three main steps that encompa€8EMCS formal evaluation process:
1. Determination of Documentation Form
2. Pre-Observation
3. Formal Observation
4. Post-Observation

Determination of Documentation Form

All BCMCS instructional staff will utilize at leastne, or multiple, if having multiple
certification and/or credentials, of the listed @tstion Forms:

PDE-426 for all PA/State Certified staff

BCMCS Montessori Evaluation Form for all Montessori Credentialed Staff



BCMCS Teaching Assistant/SPED/Special §/I ntern/Emergency/Certified
Form for all other teaching and or instructional staémbers.

Pre-Observation

In order to best facilitate the observation proc#ss Principal/CAO and the teacher will
meet sometime before the planned lesson occury. Witlediscuss the particulars of the
lesson so that both parties are very clear as & whl occur.

The Principal/CAO will be afforded content matetizht will be covered, and the
methodology that will be used, to cover such. Ajeotive must be clear and also align
with Montessori Aims and State Standards.

The dialogue that ensues is designed to bring atdarity for both parties. It is also an
avenue to address the teacher’s areas of conoentith the Principal/CAO would offer
helpful ideas. The more clarity achieved during {hiocess translates to greater gains as
a result of the observation and post-observationgss -- making the final write-up
during the post-observation piece of the procesgeto perform.

Observation

The Principal/CAO will document what actually ocgunoting both quantitative and
gualitative evaluation performance indicators. Adlywthe content that the teacher
addresses and the methodologies used will be nbtedadministrator will also
document other issues, such as the proceduresruiegiclassroom, how the teacher
handles student questions, and whether or not Mseateideologies and/or school
policies are upheld.

The Principal/CAO will use this information to déep a post-observation write-up in
the comment sections of the evaluation form, wivdhbe electronically emailed to the
teacher for viewing prior to the post-observatiomicilative evaluation process.

Post-Observatian

As the activities that occurred for the Formal GQtagon, the Principal/CAO will
document and present the final write-up processhvbomprises the Summative
Evaluation. The review is only a tool for helpirggathers grow. It instills growth by
providing both an honest and fair feedback metloodHe teacher. The Principal/CAO
will reflect on the lesson via the notes that wiateen and develop a list of teacher
strengths and weaknesses.

Furthermore, the Principal/CAO will include suggess for growth. These suggestions
are vital for helping the teacher overcome obstaatel reaching his or her highest
teaching potential.



Summative Evaluation:

The Summative Evaluation essentially comprisextimpleted evaluation form(s) for
the academic school year, all of which will be pldn the permanent file of the teacher
on an annual basis. A copy/copies of which wilsbeplied for teacher verification and
signature. Summative evaluations can be used idatalteacher candidacy, verify
teacher placements and/or status, as well as wtllzed for ongoing contract
stipulations as the BCMCS Board of Trustees detegmi

Teacher Evaluation - Attachments

Teacher Evaluation Plan

Assistant Teacher / Intern / Assisting Teacher Evaluation Form -- BCMCS
Montessori Evaluation Form

PDE-426 Teacher Evaluation Form

SECTION V. GOVERNANCE REQUIREMENTS

Leadership Changes

There were no changes to the BCMCS Executive Cotmendf the Board of Trustees
during the 2010-2011 school year. Al Tenaglia edras President, Ray Snyder as Vice
President, and Debbie Denofa as Secretary/TreashherTenaglia served the school
board as Vice President for two years before takimghe role of President in 2007. Mr.
Snyder is an original founder who has served orbtdad since November of 2004, and
Mrs. Denofa, is a founder who has held the positib8ecretary/Treasurer since June of
2006. Also serving on the board during the 201&dHool year was Jeff Fogel, who has
served as trustees since July 2005. Jeff Fogelevilhin as a trustee for the 2011-12
school year and the Executive Committee will aloain intact for the upcoming school
year.

Brian Long, who has taught at BCMCS since it's apgim 2000 and served as Vice
Principal during the 2007-08 school year, assurheddle of Principal in July of 2008,
when John Funston retired. Mr. Long has his 66%12 AMS Certification, a Masters
of Education and Principal's Certification. Hevaeel at BCMCS as a Lower Elementary
Teacher during the 2000-2001 school year, and getJplementary Teacher during the
2001-2002 to 2008-2009 school years. During th@ 2B school year, Mr. Long served
in a dual capacity as Vice Principal and Lead Ugflementary Teacher and during the
2008-2009 school year Mr. Long served in a duahcayp as Principal, and Lead Upper
Elementary Teacher. Since the 2009-10 school ard.ong has served as the school's
Principal, CEO and Chief Academic Officer, a roewill continue to maintain for the
2011-12 school year. His experience as a Montessacher, coupled with his hands on
experience as Assistant Principal and then Prihdia& garnered a great respect from the
board, teaching staff, parent community, and sttsgjes the school's Educational
Leader.



Tony Stango served as Operations Manager and &Hdrafnistrative Officer for the
2010-11 school year and will continue to servehia tapacity during the 2011-12 school
year. Mr. Stango is part of the Leadership Teatm®Bucks County Montessori Charter
School, who has served as Operations Manager $iac08-09 school year. The
Operations Manager oversees operational performangsegh undertaking or managing
administration and general school operations, dteoto support school achievement. As
Chief Administrative Officer, Mr. Stango also ses\as an adviser to the Bucks County
Montessori School Board of Trustees, the schoalisiiiess Manager and Principal.

Tim Heath served as the school's Business Managénd 2010-11 school year and will
continue to serve in this capacity during the 2@21school year. Mr. Heath has served
in this capacity since the 2004-05 school yearrseang school facility and financial
needs.

Level Head Coordinators, Shari Sissom and Lori €atgr, who are from the teaching
ranks continue to hold important positions of leatg and responsibility within the
school in areas of curriculum/program planning dadelopment, and resource
management. For the 2011-12 school year, Lowené&iary Teacher, Christopher Lutz
will be added to leadership team as the Testingdoator.

The above leadership model has proved very suadessdr the past several years and
will remain intact for the upcoming 2011-12 schgeér, as it is one that the school is
committed to.

Board of Trustees

Name of TrusteeOffice (if any)

Albert Tenaglia President

Raymond SnydeYice-President
Debbie DeNofa Secretary/Treasurer
Jeff Fogel Trustee

Professional Development (Governance)

All members of the BCMCS Board of Trustees haveesthe school for at least five
years and have a full understanding of the schobéster application and by-laws. Each
board member has also been provided with a Schoclibentation guide that includes a
copy of the Sunshine Law, Right to Now Law, Act@Rarter School Law, and the
school's Policies and Procedures, Bylaws, Crigggéhtion Plan and Technology

Plan. The Principal, Operations Manager and BgsiManager, also served as a
resource to the board on a regular basis, ancctimogs legal counsel has also made
himself available to the board to consult on digvant sections of the school's charter
and public school code.



During the upcoming school year, the Board of Teastand Administrative Team will
participate in an updated board training sessioifitied by the school's solicitor,
Robert O'Donnell. The content of this training nasiude such topics as:

» The non-profit corporation law generally, goveroa and conflict of interest
specifically.

» The Pennsylvania Ethics Act including frequemhcountered issues.

* Fiduciary duties of board members.

» Governance responsibilities including relatiopsheamong Board, administration, and
staff.

» The Charter School Law (Act 22 of 1997) and usssles.

* Sunshine Act.

» Conduct of meetings and record keeping.

* How to deal with advisers, vendors, the schoohwmnity, and the public at large.

Coordination of the Governance and Management of # School

The BCMCS Board of Trustees functions primarilyagsolicy-making body. The board
exercises legal power and responsibility for theost. Its roles and responsibilities
include: financial development and managementgcfaty oversight, and program
oversight. The board is responsible for coordimatiblong-range planning and resource
development; overseeing and evaluating the woth@®dministrative Team (Principal,
Operations Manager, and Business Manager); settirgmework for the budget process
and authorizing the annual budget; approving laegeurce expenditures, significant
changes in program or facility use, and expansitmmew program areas; exercising
final authority over personnel and faculty isswey], serving as a court of last resort for
resolving complaints.

BCMCS does not utilize an external management azgdan to oversee and manage the
day to day operations of the school or providerai@uum for our program. All such
functions are delegated by the Board of Trusteélseddministrative Team, and other
professionals retained for specific functions, .(e.degal services). This internal
management system has been in place and operatianalthe inception of our

school. Periodically, BCMCS may engage outsideptaiary support services on an as
needed basis, to assist in certain school functiomsever, the support is limited and any
costs associated with it, is accounted for in quarations budget. When such services
are engaged, the Board assigns certain speciks fascompletion and monitors the
personnel through on site observation and/or tinepbeted work products.

The BCMCS Board of Trustees meets once a monttinéar scheduled public meeting,
which is on the fourth Wednesday of each monthdi#ahal round table meetings may
also be held to review specific topics that arevaht to the school. An affirmative vote
of a majority of the members of the board, dulyorded, showing how each member
voted, is used in order to take action on the Wilhgy subjects pertaining to school
management: school calendar; appointing or disngshool administrators or staff
members; adopting the annual budget; purchasisglbing land; locating new buildings



or changing location; creating or increasing inddbess; adopting courses of study;
designating depositories for school funds; enteiribg major contracts; fixing salaries or
compensation of administrator, teachers, or othgrleyees of the charter school; and,
entering into contracts with and making appropoiagito an intermediate unit, school
district or Area Vocational/Technical school foetRennsbury Areas Charter School's
proportionate share of the cost of services pravmteto be provided by the foregoing
entities.

The Board President meets with the Administratiearh at least once a month. Board
Committees for curriculum, finance, fundraisingptan resources and facilities meet
regularly and the Executive Committee meets onsameaded basis. Financial accounts
are reviewed monthly by the Business Manager aratB®reasurerDay to day
management of the school is handled by the Priti€ig®, Operations Manager/CAO
and Business Manager. The board members are afvdreir role and are very
professional and conscientious as they carry ait thsponsibility.

Communications between BCMCS and our host distiete been handled by the
schools’ respective administrators and have begnpreductive. Board Meeting
Agenda’'s and Meeting Wraps are made availablestpublic on the school's

website. During the 2008-09 school year the hisstidt's board of trustees unanimously
approved the five year renewal of BCMCS's charter.

A list of the Board of Trustees meetings for th&@@011 school year is attached.

Coordination of the Governance and Management of # School -
Attachment

1 2010-11 BOT Meeting Schedule
Community and Parent Engagement

The BCMCS Board of Trustees is composed of parant$ founders from the
community. At the beginning of each year teacleesdirected to have students fill out
an expectation form to elicit input on their ampaied outcomes. During student lead
conferences, students share their expectationstethparents to elicit parental input
and buy in.

In the past, survey forms were distributed at the @ each school to provide parents the
opportunity to elicit responses regarding the peezksuccess or lack thereof of key
elements of the educational program, communicatiod,overall experience at the
school. Last year, a web based parent survey wsteghon the school's web site and a
communication sent to each family requesting thay participate in the survey. Results
of the survey were gathered and reviewed prionécstart of the 2010-11 school year as
a self assessment and improvement planning tod@.will continue to be an annual
process.



Prior to each Board of Trustee Meeting, an agesg@sted on the school's website to
inform parents and the community on topics to lseused and to invite them to
participate during the Open Floor Forum. Followearh meeting a Meeting Wrap is
posted on the website that provides a summaryeoitéims discussed at the BOT
Meeting and the resulting actions taken.

During regularly held monthly Board meetings then€ipal and Operations Manager
provide updates concerning any special happenireghtve taken place at the school or
that are planned for the near future. Committeerstprovide pertinent updates
regarding committee activities, and an open fl@our is reserved for the public to raise
guestions and/or suggest topics for inclusion eafgenda of future board

meetings. Quarterly Round Table Meetings are la¢dd for announced presentations on
relevant topics. Teachers and parents are intat@tktend and discussion is encouraged.

At the beginning of each year, BCMCS also holdaekko-school night to introduce
parents to the administrators, staff, and membiettseoBoard of Trustees, all of whom
are available to address questions about all aspétihe school and its

operation. Parents learn where their requirednteler efforts could best be utilized and
receive information about the various service cottaas they might want to join.

Open House opportunities, Community Days, and Mssaa workshops are also offered
throughout the school year. These events attraatlmars of the community, encourage
them to come to the school and experience whatirgygon in the classrooms and make
them aware of the many ways they might be ablessarae a role as an active member
and partner of the school.

BCMCS maintains open communication with parentsV@P phone service is utilized
with voice mailboxes set up for each classroomadLieachers also receive a laptop,
which enables them to track student progress amameoicate with parents of their
students. This frequent email and phone commuaitallows parents to hear regularly
about their child’s progress at school, not jusirtproblems. The School’s website also
keeps our community well informed of upcoming egead well as school
accomplishments. Utilization of the One Call Noan@nunication System, has also
allowed the school to have important announcemami#or reminders sent via a voice
mail message, to all or pertinent sectors of onbbetcommunity. During the 2010-11
school year, we broadened the One Call networkdinde text messaging, and during
the upcoming school year e-mail communications lodifias will be added.

A Back to School Night is held in September, anceR&Teacher conferences were held
following the first and third report card periodoi@erences were scheduled to
accommodate as many parents as possible, as estlbypour 99% parent attendance at
these conferences. For the 1% of the parents teatreable to attend the conferences,
accommodations were made to review their stud@ntigress with them prior to release
of the student’s report card.



BCMCS has a very active and successful PTA ,whiektsxmonthly. It publicizes
school events, ensures ongoing communication aratbstakeholders, facilitates
discussion of educational programs and school jgsliand procedures, acts in a service
capacity, and is another opportunity for parentgardner with the school in their child’s
education. There is an open forum at the end afyaweeting during which parents are
able to raise concerns and ask questions. Theipairand a member of the teaching
staff attend all meetings.

BCMCS actively seeks opportunities to participateammunity service activities. Some
examples are: sponsoring food and clothing dripagjcipation in the local St. Patrick’s
Day parade, partnering with the Bucks County Tecdrtligh School in recruiting
prospective interns, an end of the year play hetbeaBristol Riverside Theater and
numerous fundraisers coordinated with various lbasinesses.

The Bucks County Montessori Charter School requhlrasevery parent/family volunteer
at least three (3) hours per month for the sch&aind raising, school maintenance,
assisting the teachers with non-instructional tagisinistrative support tasks (i.e.
mailings/copying), setting up/maintaining the likyraserving hot lunches, participation in
the Parent Teacher Association and/or Board oft€éeuSleetings, and accompanying
classes on field trips are some of the many ses\pegformed by parents.

SECTION VI. FINANCIAL RESPONSIBILITIES
Major fund-raising activities

During the 2010-2011 school year, BCMCS and/orStleool’'s PTA offered the
following Fundraising Opportunities:

SCRIP PROGRAM

SCHOOL STORE

BURGER KING NIGHT

SCHOLASTIC BOOK FAIRS

RAFFLE BASKET EXTRAVAGANZA

INK CARTRIDGE RECYCLING PROGRAM
CELL PHONE RECYCLING PROGRAM
BOXTOPS FOR EDUCATION

LABELS FOR EDUCATION:

SHOPRITE AND MCCAFFREY'S CASH REGISTER RECIEPTS:
TYSON A+ LABELS

KIDSTUFF COUPON BOOKS

TARGET

BCMCS FLEA MARKET

SQUARE ONE ART

SPRING CLOTHING DRIVE



CORBI'S FUNDRAISER.
TERRA CYCLE

SCHOOL CLOTHINGS - BCMCS SPIRIT WEAR
YEARBOOK SALES

VALENTINES DAY CANDY GRAM

PTA MEMBERSHIP DRIVE

In addition to the above fundraisers, the schcsm affered a pledge drive

alternative. The idea behind the Pledge Drive wwasake raising funds for the school as
simple as possible. Instead of enlisting the sttglm fundraising efforts that involve
“door-to-door” sales, the Pledge Drive eliminates heed to spend precious family time
selling fundraising products that carry high ovext® This proved to be a welcomed
alternative to our school community.

The funds raised last year supported new afteraddatabs, classroom Montessori
materials and books, as well as landscaping andtem&nce of the school grounds. The
Fundraising efforts of our PTA have also raisedifiineeded to provide our school
community with special events and activities sugh a

Picture Day

Harvest Day Hayride and Bonfire

Ice Cream Social

Bounce U Social

Family Dance

Teacher/Staff Appreciation Luncheon
Lunch Program

Holiday and Year End Gift Program

Fiscal Solvency Policies

The School Law of Pennsylvania requires that pulwool districts provide an annual
operations budget prior to the start of the fiseadr (July 1). BCMCS makes this budget
available to the public for review and comment befadopting same by June 30th for
the fiscal year beginning July 1 and ending Jurth 80the subsequent year. The board
is committed to adopting a budget each year whiofepts an operating surplus of at
least $100,000. The budget also contains continggmdhich more than adequately
provide for fiscal solvency. The school maintainsrenthan sufficient fund balances and
adequate resources are available to assist irctiievement of the school's mission,
goals and academic standards.

All budgets and financial records are audited bynalependent Certified Public



Accountant firm in accordance with generally acedmuditing standards and a report
provided to Pennsbury and PDE accordingly.

Accounting System

The accounting system used at Bucks County MonteSsarter School is a Quick
Books Pro accounting system loaded with a Chaftogbunts that mirrors that of the
Pennsylvania Chart of Accounts for PennsylvaniaiP@chools. Generally Accepted
Accounting Principles are followed for accrual lhbeidgeting, accounting and
reporting. The school's financial and budgetappréng is prepared in accordance with
GAAP and applicable standards set by the GovernaAnceunting Standards Board. All
budget and financial reporting requirements aregietad in a timely fashion and
delivered to the appropriate state departmentditiddally, the school has an outside
independent accounting firm perform a full finann@adit on an annual basis. The audit
also includes a review of policy and procedurebedBs are presented monthly to the
Board of Trustees. The BOT approves all checkgewion behalf of the school. The
school has always maintained a policy prohibitiogo®l issued credit cards. Bank
accounts are reconciled on a monthly basis. Thedadgs solvent.

Preliminary Statements of Revenues, Expenditures &und Balances

Preliminary Statements of Revenues, Expenditures &und Balances -
Attachment

1 2010-11 Revenue, Expenditures & Fund Balance Repo

Audit Firm, Date of Last Audit, Auditor's Opinion, and Any Findings
Resulting From the Audit

Siegal & Drossner, PC., Certified Public Accounsaserved as the school’s audit
firm. They audited the financial statements, eaeljor fund, and the aggregate fund
information of the Bucks County Montessori Chaehool, as of and for the school
year ended June 30, 2010.

The audit was conducted in accordance with audgtagdards generally accepted in the
United States of America and the standards appédalfinancial audits contained in
Government Auditing Standardsued by the Comptroller General of the Uniteateét.

Attached is a copy of the audit for the 2009-20dios| year. The 2010-2011 audit is in
the process of being completed and results of sathbe forwarded to the host district
once completed.



Audit Firm, Date of Last Audit, Auditor's Opinion, and Any Findings
Resulting From the Audit - Attachment

1 2009-10 Audit Report

Citations and follow-up actions for any State AuditReport

No deficiencies in internal control over finanaiaporting, considered to be a material
weakness, were identified in the audit and the aichas not received any citations.

SECTION VII. FACILITY RESPONSIBILITIES

Acquisition of Facilities, Furniture, Fixtures, and Equipment During
the Last Fiscal Year

During the 2010-11 school year BCMCS leased spazaed at 219 Tyburn Road in
Fairless Hills, Pennsylvania. This facility locatat the site provides spacious well
maintained grounds, as well as large interior ctasss, more than adequate
lighting, administrative offices, library, multi-ppose room and nurse's
office. This facility also allows for flexible seduling and creative science
programs, and provides opportunities for the schmblost school and fundraising
activities on site. It also impacts favorably teds&our pursuit of Middle States &
Montessori Accreditation.
Furniture and equipment needs are identified andieed through compliance with any
bidding requirements and the established purchagsimgedures. The following are a list
of the acquisitions and upgrades made during steytar:

7 classroom projectors

1 mobile screen

1 40" TV Monitor

1 Blue Ray Disc Player

Server Memory Upgrades

8 Black & White Laser Printers for the classrooms

Desktop Memory Upgrades

6 Think Pad Computers for use in the UE Classrooms

1 Lap Top Computer for use by the school's Priricipa



Future Facility Plans and Other Capital Needs

BCMCS leases the facility at 219 Tyburn Road uradiemg term lease agreement which
provides for a permanent location until the enthefexisting charter. Considering the
demand evidenced by our wait list, of students imgrto enroll at Bucks County
Montessori Charter School, consideration is beingrgto possibly expanding our
enrollment. Our present facility has expansioratdfies, should additional space be
needed and the school has budgeted for and hasaddmancial resources to
accommodate future expansion. At this point weséitlein the exploration stage, with
the hope of adding up to 7500 sq. ft of space tgoesent facility to accommodate
additional classrooms and multi-purpose facilities.

The educational goal of Bucks County Montessorir@néchool is to provide our
students with an individualized educational expeeconsistent with Montessori
pedagogy and principles which support ‘learning*dying.’ In the technology sector,
computer equipment and related skill based progratate to our core principles and
methodologies presenting various opportunitie®forstudents to participate in activities
in agreement to applied experiences in the clagsrobhe technology lessons and
activities at BCMCS foster the pursuit of abundatggrated learning experience. Our
technology program's central purpose is to emp@ivgtents to locate information that
they can use for knowledge, comprehension, appitaand analysis in order to
synthesize and evaluate their learning and overalerstanding. To physically achieve
this purpose, BCMCS supplies, provides and makasadle apparatus such as
computers, networks, secured connectivity to theriet, scanners, digital cameras, and
appropriate software applications.

BCMCS educators, administration, BOT, parents,attsland community recognize that
technology and improved learning are inseparablg.g0hool facility currently has a
computer lab where computer classes take placevhacke students have access to the
internet for research. There are also at leasttwaputers in each classroom connecting
to a robust infrastructure which enhances immedesting needs. We envision
imaging devices such as a Smart Board, LCD praojscthgital video cams, and scanners
designed for students to use for illustrating rep@rojects and assignments in all
components of the curriculum. It is our intenttttree BCMCS web site remains an
accurate resource for parents, students, staf€amunity, becoming an informational
tool that shares our Montessori values and infadlmasschool community of all pertinent,
relevant and significant current administrative alassroom information.

Administratively, the objective is to branch akelents of the school’s infrastructure into
a programmed system that includes progress repodgurchase order forms, student
and staff attendance records, alpha list direcptesacher lesson plans, calendars and
behavioral reports through a centralized processinig We continue to make great
strides in fulfilling our objectives.



During the 2010-2011 school year, the bulk of api@al expenditures went toward
Information Technology upgrades which included:

7 classroom projectors

1 mobile screen

1 40" TV Monitor

1 Blue Ray Disc Player

Server Memory Upgrades

8 Black & White Laser Printers for the classrooms
Desktop Memory Upgrades

6 Think Pad Computers for use in the UE Classrooms
1 Lap Top Computer for use by the school's Priricipa

For the upcoming school year, the following additibcapital expenditures are planned
in our continued effort to expand our IT infrastiwre as per the goals of our Technology
Plan, a copy of which is attached.

1 High Speed Document Scanner to be utilized fansmg of school
records;
9 Lap Top Computers for student use in Upper El¢argn
grades
3 Desk Top Computers and Printers to be utilizeddryAdministrative
Secretary, School Nurse and in our Library;
1 Color Laser Printer to be utilized in our Adminagive Offices
1 Work Station to be utilized by out IT Technician
1 New Phone Switchboard and Dedicated VOIP Phomewae

SECTION VIII. HEALTH AND SAFETY

RESPONSIBILITIES

Compliance With Health and Safety Requirements and/laintenance of
Health and Immunizations Records for Students

Student Health and Wellness:

Bucks County Montessori Charter School employdlifae nurse who is on site during
school hours. She is responsible for oversighhefrtealth and immunization records for
students and staff, which are copied and maintaimélae school office. The nurse's
responsibilities also include maintaining all heakcords, dispensing appropriate and
documented medications, conducting health scresrang provision of first aid



treatment. A doctor is under contract to approaeding orders, sign off on reports,
provide physicals and write prescriptions for aeantidotes. BCMCS receives
reimbursement through the PA Dept. of Health fdvost health services--this
information is provided to the state via the SHARKR®ual reporting service.

BCMCS does not provide lunch and/or breakfast @og, nor is a wellness policy is
applicable. The school does provide a litany ofitheservices that educate and

foster proper nutrition, hygiene and safety thropgtgrams such as DARE, Human
Growth and Development seminars, and various meanthdental/fluoride workshops.
Internally, the school's curriculum and 'snack'goaon has portions that address proper
nutrition as well as listed benefits from physie&ercise and activity.

Safety Standards:

The Bucks County Montessori Charter School haeearispection certificate on site. A
complete listing of the year’s fire drills are m@iimed in the school office and sent to
PDE upon completion of the school term. BCMCS @uresd to maintain this record of
monthly fire drills, which also lists observed dgtevacuation times, safety routes and
gathering points.

The Safety Plan/Emergency Handbook is designedowiqe a "best practice” response
to any number of potential crises. The plan asstsif$ in making the best decisions and
taking the most important steps for safety and igcuntil administration, emergency
staff, and/or local authorities arrive. Copieshd plan are kept in an accessible location
in all instructional areas, offices and large grangas. The Bucks County Montessori
Charter School Safety Committee reviews the docatmemoughly and familiarizes
themselves with the procedures to be followed ohed the scenarios.

Depending on the specific nature of the crisisciists within the school community
and outside the building can be utilized. The §afeam is mobilized to make the
necessary and appropriate decisions and/or recodatiens. Key personnel carry cell
phones, making instant communication possiblecabe of an emergency, teachers use

the classroom telephones to contact to the maiceoffDepending on the specific nature
of the emergency, additional personnel can be nzebiland the appropriate intervention
made.

The School Safety Plan is posted in the Main Oféind in the Principal's Office.
Additionally, each staff member has a copy in liser school handbook

Compliance With Health and Safety Requirements and/laintenance of
Health and Immunizations Records for Students - Atichments

[J 2010-11 Immunization Record
[1 Safety Plan (Revised August 2009)
[0 Wellness Letter



1 2009-10 SHARRS Report

Bucks County Montessori Charter School offers biémef accordance with the
provisions of Act 22 of 1997 for all eligible emgkes. BCMCS strives to provide an
excellent benefits package for all eligible stafile also being cost conscious. During
the 2010-2011 school year, the school made avaitaldll eligible staff, medical and
prescription coverage through Independence Blus<aod dental coverage through Met
Life. The two plans offered through IndependenkieeECross were the Direct POS C4-
F4-01 and the PC C2-F3-01. The school covered &5¥e cost of the Direct POS C4-
F4-01 Medical/Rx as well as 85% of the Met Life EadriPlan.

Bucks County Montessori Charter School also oféevgiver of medical and dental
health coverage to those eligible staff membetated in the employment contract or
agreement, who have alternate health insuranceageéoutside of BCMCS). BCMCS,
upon proper proof of alternate coverage, will (ffan annual prorated payment of:

$1,850 Waiving of Single Coverage
$4,250 Waiving of Husband/Wife or Par€hild Coverage
$5,400 Waiving of Family Coverage

Eligible staff that chose this option waive onlg timedical and dental health coverage
and are still eligible for PSERS, the school fun8eti25 Plan, and other benefits as
specified in the Personnel Policies and Proceddegesual.

Eighty two percent of our eligible staff selectbd Direct POS C4-F4-01 and Met Life
Plan, and 17% of the staff, who had insurance @meavailable through other sources,
opted out of the medical plans offered, choosimgwthiver instead.

In addition to providing an excellent employee b#ag@ackage, BCMCS also carries
Workers Compensation and Employer's Liability Iréwe through the Hartford, and
Commercial General Liability and Educator's Legaldility Insurance with Property
Contents Coverage Limits of $250,000, Commerciaigdal Liability Limits of
$1,000,000 and Educator's Legal Liability (Error&nissions) coverage of $1,000,000.
There are presently no pending liability claimsiaggthe school.

Current School Insurance Coverage Policies and Programs -
Attachment

1 2010-11 Insurance Declarations Pages



SECTION IX. ADMINISTRATIVE NEEDS

Quality of Teaching and Other Staff

The staff retention pattern at The Bucks County tdesori Charter School has remained
steady since the school opened in 2000. At BCMRB&Sstrong sense of community,
common in many Montessori schools, plays a majeriroretaining staff. A competitive
pay scale and benefit package, similar to thatleéroocal public schools, assists in this
outcome.

BCMCS remains committed to finding and keepingriest productive and quantifiable
staff constituents. The school is committed tonlgjrand retaining highly qualified
teachers, making it clear that having and retaiainvglid teaching certificate for ALL
staff remains a priority. To aid in this attemipie board of trustees rewards highly
gualified staff with longevity to the school andfassion with multiyear contracts.

Staff has continually been added to meet the nektle school, whether for student
population shifts or for certification requiremefparticularly those in the area of special
education, as BCMCS evolved into a ‘true’ Inclussatting]. The following highlights
staffing patterns in 2010 -11.:

e 17 Professional Staff members were accounted fonglthe 2010-11 school
year, with one member from our 2009-2010 staffretirning due to propinquity
of living status, and one member of our staff preaddrom a Teacher's Assistant
to a Cooperating Teacher. Two new Cooperating fezgovere also added to the
staff in 2010-11.

e 94% of our Professional Staff are Highly Qualifipdssessing PA. Certification
for their designated assignment.

e 59% of 2009-10 Professional Staff members heldeeilual Certification
(Regular Ed/Special Ed), or Permanent Level Il Rtifications

e 100% of the lead teaching staff hold Montessoridérgials

e 94% of Professional Staff who began 2010-11 scheat fulfilled the entire
school year, with the lone staff member who didcewtplete the school year
retiring on January 28, 2011.

Quiality of Teaching and Other Staff - Attachments

(1 414 Verification Form (2010-11)
(1 2010-11 HQT Report



Student Enrollment

|. Enrollment Process:

Bucks County Montessori Charter School followsodithe set guidelines to enroliment
as noted in SECTION 1723a of PA Act 22 relatedharter school law. To begin the
procedure, BCMCS conducts an Open House for themzomty which is intended to set
all the criteria and guidelines of set enrollmerttgedures. The processes, thereafter, are
as follows:

Development of Application packets

Advertisement/Legal ad noting dates and notificafar/of founder status
Distribution of application packets and open emnelht period

Lottery

Issuance of admission letters and confirmatiomobkément

There are two requirements for admission: (1) Thiklanust be 5 years of age by
September 30th for kindergarten, 6 years for ggasc. and (2) all required
immunizations must be current. For the 2010-11 skhear, the admission process was
conducted as followed:

e The children of the families listed as founder8GMCS were afforded
preferential admission to the charter school iroedance with Act
22. Notification was made through the placed legaice. There were no students
who qualified for this status.

« Siblings of students currently enrolled at BCMCSawvgiven the next preferential
admission. Letters were sent to families for intenteturn as well as notification
of sibling’s intent for which we made our collectio

e Children of families who reside in BCMCS's hostaaldistrict, Pennsbury, were
next selected via a lottery process conducted inl. Afhe lottery was conducted
in an open setting, whereas all of the applicantesmwere placed on cards and
set in a box to be randomly selected. A list wastbompiled and placed in a
numerical fashion. The first selection was madéd,taen a list of students within
the district was assembled.

e Next, children outside of the host district werkested using the same process.

A full documented procedural guideline of the BCM&&mission policy is attached.



[l. Student Enrollment for 2010-11 School Year:

Grade Level Chart from May, 2011:

Grade Level|, Student Populaﬂbn
Kindergarten 25

1st Grade 34
2nd Grade 31
3rd Grade 29
4th Grade 25
5th Grade 16
6th Grade 23

The total number of students for the 2010-11 sclgeal remained consistent at 183 for
the majority of the school year. Enroliment chandesng the instructional year
generally relate to family relocation, philosopliddferences, or a need for a more
restrictive or tightly structured classroom setti@gnferences are held with parents who
are considering withdrawing their child. Some p#sere unable to attend a conference
and opt to fill out an exit survey requesting teasons for the transfer. It is important to
note that parents' decisions to choose a tradlticharter, Montessori, or other type of
setting are driven by what they believe is bedesuio the particular needs and
temperament of their own child.

lll. Future Student Enrollment:

BCMCS continues to maintain full enrollment withvaiting list of 126 students for the
upcoming school year. Sources (self-studies, sgnaigcussions, meetings, conferences,
etc,) demonstrate strengths of the quality andyitteof education at BCMCS as its

most appealing aspect. Public confidence is aéfdrtinrough achievement of enroliment
projections and the constant, continual expressidngh satisfaction with institutional
effectiveness and student learning/achievement.



V. Waiting List Data:

Listed below are the figures relate to our schowkst list dating back to the school year
2001-02:

School Year: # of Students |
2001-2002 104
2002-2003 52
2003-2004 55 !
2004-2005 10Q
2005-2006 74
2006-2007 78)
2007-2008 83
2008-09 88
2009-10 92}

2010-11 12(?
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Transportation

Our host district, Pennsbury School District, pd®s bus transportation in accordance
with their regular policy for private and seculahsols. Students from other outside
districts are provided bus transportation servigéheir home district as well, provided
that their home district offers bus transportati@arrently, Morrisville School District is
the only surrounding district that does not provids transportation for their

students; therefore, Morrisville parents are resgme for 'to and from' school
transportation.

There were no identified student(s) in need of gp@commodations during the 2010-
11 school year. If a student were in need of sechice or accommodation,

BCMCS would contract and provide a/this set transpion through the Bucks County
Intermediate Unit.

Bucks County Montessori Charter School's respolitsilior transportation involves
providing the necessary student data to the lasicts and assuring acceptable student
behavior on the school bus. Appropriate and appiiesisafety issues are detailed in the
BCMCS Student Code of Conduct, which states thebtis driver is responsible for
discipline on the school bus. Misconduct by theleht must be reported to the principal
or designated school official, who is then to tike appropriate disciplinary



action. Level 1 disciplinary guideline, as listedlhhe BCMCS Student Code of Conduct,
would provide further information on appropriatadaiplinary steps for bus incidences
or misconduct. Servicing district codes and ruleg supersede any/all BCMCS
guidelines.

Food Service Program

Bucks County Montessori Charter School does not operatevitfood service program. Students are
required to pack lunches or purchase lunch through a PTA@eohisinch program. The lunches that
students bring into school are kept in a section of the olagsthat is set aside solely for that
purpose. The lunches are most often eaten in the classroombkgaryweather permits, outside in
designated and appropriate areas.

In the 2010-11 school year, the PTA sponsored a hot lypiabn in conjunction with No Solo Pasta
Food Services. For students wishing to pay for thisoapa hot lunch was provided. For the food
lunch menu option, the PTA provided students with thetmmrtal knowledge they need to make the
right choices, so as to develop healthy eating habits. The ptemsiand array of age-appropriate
educational programs provided students with the toolsribegled to make good decisions.

BCMSC does not participate in the Free and Reduced Lunch PogmarBevere Needs Breakfast
Programs, and is in compliance with all PDE Division ofdrand Nutrition inspections, guidelines
and reports.

Student Conduct

At Bucks County Montessori Charter School, it igortant that the students clearly
understand the policy set forth by BCMCS and pdssibnsequences for violating rules
within our policy. We, at the school, adhere toféne that our children are our most
precious gifts. Through nurturing and sensitivitig hope to prepare them to attain the
highest levels of personal and social achievemethat they will become constructive
contributors in our community and in future comnmniigs for which they will belong.

With this in mind, it is essential that our ultiraibjective is reflected in the methods of
discipline used at BCMCS. Our approach is to |daftieen towards self-discipline—and
our intention is to avoid spending unnecessary tiesponding and reacting to behavior
problems; but rather, to focus the attention orvg@méon and prepare independence in the
children to handle circumstances themselves.

The Montessori Method addresses the need of ctanged positive behavior through
peer influences, lesson planning or instructioneéver possible—it is integrated within
the Montessori philosophy. Maria Montessori stated Discipling therefore, needs to
be more of a learning condition and less a punixgerience. The child is more
interested in the process whereas the adults pieatly more interested in the product.
Montessori warned that if we judge children by own measure, we will frustrate their
efforts at self-development. If we recognize tiat ¢hild’s purpose is self-development
and we respect their efforts, children will devesmif-discipline through their work and,
thus, obedience will follow.



In the Montessori class, the child’s opinion isexskor and respected and the child is
invited to share his/her view. Montessori studevdst to follow the rules when the rules
are clearly defined. When prepared for in this negini invites the child to assume
responsibility for his/her behavior. Assuming resgbility for behavior is to understand
and accept the consequences for violating rulethaninstantas discipline being seen
as a learning experiencé will be executed by the staff and personneB6GMCS in the
mentioned manner:

*Extracted from the BOT approved BCMCS Student Cod€onduct is the
following which denotes its compliance with regémdChapter 12 Public School Code
related to due process:

A Board decision is required to expel a student.

Expulsion is permanent exclusion from the school.

All expulsions will require a formal hearing.

Any student recommended by the administrationXpulsion will be given notice
of the hearing, an opportunity to hear the evideagainst him/her, and present
witnesses on his/her own behalf.

5. During the period prior to the hearing and decisiointhe Board of Trustees in an
expulsion case, the student, unless on susperstiat be placed in his normal
class except:

1. Ifitis determined after an informal hearing trestudent’s presence in
his normal class would constitute a threat to tlealth, safety, morals or
welfare of others; and

2. Ifitis possible to hold a formal hearing withimet period of a suspension,
the student may be excluded from school for no niare 10 school days,
if the formal hearing is not unreasonably delayed.

PowpbdPE

The complete and unabridged BCMCS Code of Condue iattached document that can
be reviewed to further relate any/all compliancehv@hapter 12 guidelines.

During 2010-2011 school year, one (1) studentitajaivo (2) days of suspension was
recorded; there are no expulsions to report.
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Assurance for the Operation of Charter School Serges and Programs
School Year: 2011

The Bucks County Montessori CS within Bucks Coukty22 assures that the charter
school will comply with the requirements of 22 Baxde Chapter 711 and with the
policies and procedures of Pennsylvania DepartmieBtucation (PDE). PDE will
specify, in writing, policies and procedures tofbéowed. Requests for any deviations
from these regulations, policies, and procedurest in@ made in writing to PDE. The
charter school assures:

1. There are a full range of services, programs aiedradtive placements available
for placement and implementation of the speciatatian programs in the
charter school.

2. The charter school has adopted a “child find” syste locate, identify and
evaluate children who are thought to be a childnaitisability eligible for
special education residing within the charter stBqorisdiction. “Child find”
data is collected, maintained, and used in decisiaking. Child find process and
procedures are evaluated for effectiveness. Theerrschool implements
mechanisms to disseminate child find informatiothi® public, organizations,
agencies, and individuals on at least an annu#.bas

3. The charter school has adopted policies and proaesdhat assure that students
with disabilities are included in general educagwograms and extracurricular
and non-academic programs and activities to tharmam extent appropriate in
accordance with an Individualized Education Program

4. The charter school will comply with the PA Departrhef Education annual
report requirements including special educatioonrmifation.

5. The charter school follows the state and federalejunes for participation of
students with disabilities in state and charteostiwide assessments including
the determination of participation, the need faawmodations, and the methods
of assessing students for whom regular assessseat appropriate.

6. The charter school assures the Pennsylvania Degatrioh Education that funds
received through participation in the medical dasise reimbursement program,
ACCESS, will be used to enhance or expand the culegel of services and
programs provided to students with disabilitieshis local education agency.

This assurance must be signed by the Board Presidesnd the Chief Executive
Officer for the charter school to operate serviceand programs.

Board President Date

Chief Executive Officer Date



2010 - 2011 Annual Report for Pennsylvania CharteSchools

Verify that all DATA reports to PDE are
complete YES NO



Assurance for Compliance with the Public Official & Employee Ethics
Act

The original Public Official and Employee EthicstAthe “Ethics Act”) was amended
and reenacted in 1989 by Act 9 of 1989 and in 1998ct 93 of 1998. (SeAct 9 of

1989, 65 P.S. 8401, et send Act 93 of 1998, Chapter 11, 65 Pa.c.s. 8Et@&q) The
Act provides that public office is a public trustcathat any effort to realize personal
financial gain through public office is a violatiof that trust. The Act was passed to
strengthen the faith and confidence of the peopteeoCommonwealth in their
government. The Act established the State Ethicar@igsion to administer and enforce
the provisions of the Act and to provide guidanegarding the standards established by
the Act.

The Bucks County Montessori CS assures that itasithply with the requirements of the
Public Official and Employee Ethics Act (the “EthiAct”) and with the policies,
regulations and procedures of the Pennsylvani& &idtics Commission. Additional
information about the “Ethics Act” is available tre Ethics Commission's website at:
http://www.ethics.state.pa.us/ethics/site/

The assurance must be signed by the Chief Executi@ficer and Board of Trustees
President of the charter school.

Identify the charter schools Chief Executive Office
Name: Brian P. Long Title: Principal/CEO/CAO
Phone:215-428-6700 Fax: 215-428-6702

E-mail: blong@bcmcs.com

Signature of the Chief Executive Officer and Date

Identify the charter school’s President of the Bbaf Trustees.
Name: Albert Tenaglia Title: BOT President
Phone:215-431-7671 Fax: 215-428-6702

E-mail: avtena2@verizon.net

Signature of the President of the Board of TrusteesDate



Identify the charter school's Special Education @ahPerson.
Name: Sherry Walter Title: SPED Administrator
Phone:215-428-6700 Fax: 215-428-6702

E-mail: swalter@bcmcs.com

Signature of the Special Education Contact PerswhRate
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